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Rationale »—The in-service training of teachers has been a -widely 
recognized need for many years as a necessary part of teacher education; 
consequently, school administrators and supervisors have made this phase 
of teacher-training a definite part of their administrative function. 
Teachers should grow continuously in their profession, taking 
every opportunity to understand the procedures most recently used as a 
guide for desirable elementary and high school practices. 
With the large increases in the number of students enrolled in 
the schools of Georgia, and in the nation-at-large, the teaching pro¬ 
fession reeds an educational personnel of the highest competency to 
develop and guide these youth towards the realization of their optimum 
capacity. Moreover, with the emergence of large consolidated and 
expensive school facilities, the need for adequate local in-service 
educational programs is greater than ever before. If the schools are 
to fulfill their stated purposes, they must have available through their 
educational personnel, the understandings, skills, and knowledges which 
will sensitize them to the interests and capacities of others as an 
important part of their education for life today. This can best be 
accomplished through local in-service educational programs. 
In-service educational programs are desperately needed to help 
orientate beginning teachers to the problems and demands of the teaching 
profession. With teachers who understand and are prepared to foster 
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the development of those understandings, attitudes, and skills which are 
needed by citizens of a democracy, the public schools will have a unique 
opportunity to provide foundational and functional experiences in demo¬ 
cratic living. 
Evolution of The Problem.—The writer, a teacher in Dekalb 
County, Georgia, desired to investigate this problem area because it is 
of a personal concern. She considers the area of ’’in-service education” 
as an all inclusive time-consuming program to be carried on continuously 
for the purpose of fostering the growth of teachers. Further, she has 
hoped that the findings of this study will have served to emphasize the 
opportunity and achievable potentials of an adequate in-service educa¬ 
tional program as an effective medium for stimulating and implementing 
the stepped-up curriculum in our schools. 
Contribution to Educational Knowledge.—The contribution of this 
study lies in the assumption that it has indicated the degree to which 
the in-service education program is adequately serving the professional 
needs of the Dekalb teachers. 'Where the needs were not being adequately 
served, suggested ways and means of modification and/or refinement have 
been indicated so as to lend more effectiveness to the teaching personnel 
of Dekalb County. 
Statement of the Problem.—The major problem in this research 
has involved the identification and application of the criteria for the 
in-service education program currently in force in the Negro schools of 
Dekalb County, Georgia; and to determine the extent to which the in- 
service program of Dekalb County is meeting the professional needs of 
its teachers. 
Purpose of the Study.—The major overall purpose of this study 
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■was to analyze and interpret the present in-service education program 
found to be operative in the schools of Dekalb County, and to ascertain 
the extent to -which this in-service education program was consonant with 
the accepted criteria for such a program. 
The specific purposes of this study have been to determine the 
following aspects of the In-service education program of Dekalb County, 
Georgia: 
1. To what extent the Dekalb County in-service education program 
parallels state and national criteria for conducting in- 
service study groups for beginning and teachers experienced 
in service. 
2. To what extent the in-service education program of Dekalb 
County is meeting the needs of teachers in promoting their 
professional growth and development. 
3. To what extent trends in educational theory and practice are 
being used by the Dekalb County School System in the solution 
of problems of vital importance as identified by teachers. 
i;. To what extent the problems surveyed are of vital concern to 
the individual teachers and groups of teachers of Dekalb 
County, Georgia. 
5. To what extent, if any, the in-service education program of 
Dekalb Couniy, Georgia should be re-organized to meet the 
professional needs of these teachers in the various,problem 
areas as indicated by them. 
6. To formuhte whatever implications for educational action as 
may be derived from the analysis and interpretation of the 
data. 
Definition of Terms.—For the purpose of this study the follow¬ 
ing term carries the meaning and implications ascribed to it: 
1. The term, ’'In-Service Education," as used in this study, 
refers to a group of planned learning experiences designed 
to foster the professional growth of teachers in service. 
Its implication for educational action is to provide for 
teachers on the job training in a real situation, with real 
subjects, and real problems. 
Locale of the Study.—The field work connected with gathering 
of the data necessaxy for the development of this research was done in 
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the Dekalb County* Georgia School System, during the months of 
, 1958. The clerical and statistical work was carried on in 
the home of the writer. 
Before systematically appraising these data, there are certain 
facts which have a bearing upon the findings that should be noted. Among 
other things, Dekalb County, Georgia borders Fulton County, Georgia on 
the East and is the third largest county in the State in terms of 
population. It is fast becoming an urban community within itself due to 
its rapid industralizati on, recreational improvements, school consoli¬ 
dation program, and provisions of adequate and modern school buildings. 
The development of Negro schools has been masked by a decrease from 
twelve sub-standard dilapidated buildings in 19U8 to six modern brick 
buildings in 1958. The number of Negro teachers have increased from 
fifty in 19^8 to one hundred and five in 1958, with additional teachers 
being added each year. All of the Dekalb County Negro schools have 
been evaluated by'Visiting Committees, two of the three high schools 
have been accredited by the Southern Association of Colleges and 
Secondary Schools, and all of the elementary schools are accredited by 
the Georgia Accrediting Association. Each of the schools is staffed 
with a non-teaching principal who is provided with either full-time or 
part-time clerical help, depending upon the size of the school. 
Method of Research.—The Descriptive-Survey Method of research, 
employing the special techniques of the questionnaire, interviews, and 
an analysis of specimen programs, was used to gather the necessary data 
for the development of this study. 
Description of The Subjects.—The subjects used in this study 
were one-hundred and five Negro teachers and administrators employed in 
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the Dekalb County, Georgia School System during the 1957-1958 school 
year. 
In the group of one-hundred and five who comprised the educa¬ 
tional personnel, there were six administrators: four male principals, 
two female principals, and one female instructional supervisor. There 
were twenty-six male teachers and seventy-two female teachers. 
Materials.—The materials used in gathering the data for the 
research were: 
1. A specifically designed questionnaire to secure the necessary 
data on the in-service educational program of Dekalb County, 
Georgia, as determined by the purposes of this study. 
2. Interviews were held with administrators and teachers as a 
means of further checking the authenticity of the data and 
obtaining any additional data. 
3. Analyzation of specimen programs as a means of further 
validating the data. 
Description of the Instrument.—The purposes of this study were 
achieved through the administration of a selected questionnaire constru¬ 
cted and validated under competent supervision of members of the faculty, 
School of Education, Atlanta University. This questionnaire was designed 
to procure pertinent information on the in-service education program 
found to be operative in the Dekalb County, Georgia School System. 
The questionnaire was organized around such areas of an in- 
service education program as: (a) professional status of teachers, (b) 
local status of in-service education, (c) County status of the in- 
service program, and (d) professional attitude toward present program 
of in-service education. 
The pattern of the interviews was so constructed and adhered as 
to guarantee that the same data, in terms of kind and scope, would be 
obtained from each of the interviewers as well as be consonant with 
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that called for on the questionnaire. 
Specimen programs of previous in-service education meetings -were 
analyzed and interpreted in terms of content in relation to the problem¬ 
solving methodology and/or techniques used toward fostering teacher growth 
and development and the solution of their vital problems. 
Procedure.—The data for this research were gathered, analyzed, 
and presented as follows: 
1. A review, presentation, and summation of the related litera¬ 
ture pertinent to this research was included under the 
proper captions in this finished thesis copy. 
2. Permission to do this study was secured from the proper 
school authorities. 
3. The administration of the questionnairej analyzing specimen 
programsj and holding interviews, the results of which 
constituted the basic data for this research. 
U* The data obtained through the questionnaire, specimen 
programs, and interviews were assembled into appropriate 
tables and figures, and statistically and/or logically 
treated as dictated by the purposes of this study. 
£. The findings, conclusions, implications, and recommendations 
as derived from the analysis and interpretation of the data 
were written up and constituted the content of the finished 
thesis copy. 
Review of Related Literature.—The vast amount of literature 
pertinent to this problem and reviewed in connection with this study 
revealed that considerable attention has been given to in-service 
education programs. Information which seemed most aopropriate to the 
present study was reviewed under four captions: (1) The Need For In- 
Service Education Programs, (2) Methods and Procedures of Conducting 
In-Service Education Programs, (3) Local Programs of In-Service Education 
Programs for Teachers, and (U) Evaluative Criteria for In-Service 
Education for Teachers, with significant abstracted statements. 
The Need for In-Service Education Programs.—Significant 
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statements on the need for in-service education programs are found in the 
excerpts to follow. 
A survey of the literature reveals that researchers have devoted 
much time and study on the role that in-service education plays in 
improving the professional efficiency of teaching personnel. Inexperi¬ 
enced teachers cannot be expected to master the art of teaching during 
pre-service training. Years of experience are essential to master the 
art of teaching. In support of such a frame-of-reference is a statement 
by Shibles who states: 
Teachers learn to teach by teaching. They achieve success 
in their needs and understanding of theirprograms. The competent 
teacher seeks through in-service training to enlarge her academic 
background and to improve her knowledge of the profession. 
Every teacher must have experience, continuous study, and 
adequate time for professional growth." 
Our changing times demand a re-thinking and often a re-education 
of school personnel as to the function of our schools in this modern 
society. This sometimes necessitates a mcd ification of school patterns 
to make them more effective in meeting the needs of students. Discuss¬ 
ing the need for sound in-service education programs, Stoddard comments: 
It is now widely recognized that teacher education cannot 
end with graduation from an institution of higher learning. 
Much remains to be learned on the job, for teaching is too 
complicated a process to be mastered in four or five years of 
preparation in advance. Furthermore, a teacher must be a student 
of human development, in our society, all of his teaching life 
in order to keep abreast of a continuous stream of new develop¬ 
ments.2 
^Harold Shibles, "Leadership At Work," The Department of 
Supervisors and Directors of Instruction, National Education Association 
Washington, P. C., 19U3. 
2 
A. J. Stoddard, "Growth of Teachers In-Service," Educational 
Leadership, XI, (November, 1953), p. 3ljl. 
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Caswell gives this justification for the in-service training of 
teachers: 
It is an easy matter to document the general need for an 
extensive training program of in-service education; a low 
level of training of the present force of the nation, a rapid 
turnover of teachers, a new development in education, philosophy 
and science, rapid changes in the curriculum, all indicate the 
need so clearly that there seems too little to be gained by 
elaborating the point.3- 
Perhaps a more significant implication can be derived from the 
report of Prall and Cushman who report: “That in-service training is 
primarily concerned with determining what might be done to improve 
teacher education on both sides; in the preparatory curriculum and those 
teachers engaged in service."'1 
During the past decade the length of tenure of teachers has 
materially increased. This necessarily means that the pre-service 
training of many teachers needs to be supplemented by an in-service 
program as a refresher to bring the teacher up-to-date, to stimulate the 
individual members of the faculty, or to study and to inaugurate a new 
educational service. Erickson and Smith seemed to be proponents of this 
idea when they affirmed tnat the overall purpose in planning the in- 
service training program was: 
The in-service training program should be planned primarily 
to meet the needs of teachers for an understanding of the major 
techniques, practices, and functions involved in teaching. Staff 
members who are to serve as group le aders should obtain more 
extensive training than that of other teachers.3 
■'"Hollis L. Caswell. "In-Service Education Looks Forward." 
Educational Method, No. 19, (Februaiy, I9I4.O), p. 10. 
o 
Charles E. Prall and C. Leslie Cushman. Teacher Education In- 
Service (New York; American Book Company, 1935), p. 607. 
^Arthur E. Traxle r. Techniques of Guidance(New York: Prentice 
Hall, 19U5), p. 196. 
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When there is an in-service education program operative within a 
school, there is a golden opportunity for professionally administrators 
to work with the teachers in improving the instructional materials furnish¬ 
ed for boys and girls. No school can hope to be really vigorous, nor 
can it claim to have a superior instructional program if it does not in¬ 
clude in-service training on the job. In this connection Barr and 
Rudisill state: 
Control over pupils, pro-vision for individual differences, 
presentation of subject-matter, organization for work and 
teaching materials, measuring achievement, teacher preparation, 
making assignments, and adjustment by the teacher to the class¬ 
room situation. All of these difficulties tend to decrease 
with guidance and experience.' 
The need for in-service education presents no new problem to 
school administrators according to Jlcobson, Reavis, and Logsdon who 
reported in these words: 
For many years school administrators have labored to improve 
the efficiency of their teaching personnel through faculty 
meetings, departmental meetings, extension courses to be offer¬ 
ed locally, workshops offered prior to the opening of school, 
improved supervision, and salary bonuses to encourage attendance 
at summer school. The results have proved effective, although 
the problem persists not only for teachers with inadequate 
preparation but also for all professional personnel. In this 
connection it is pointed out that professional training is 
always a matter cf degree. The fact is, no one is ever fully 
trained professionally, or at least, one's preparation is never 
finished.2 
The continued need for in-service education programs is further 
* 
emphasized when one thinks of the number of teachers who received their 
^A. S. Barr and Mabel Rudisill. "The Inexperienced Teachers 
who fail and YRiy." The Nation's Schools, No. ^(February, 191*0), pp. 
30-31*. 
Paul B. Jacobson, William C. Reavis, and James D. Logsdon. The 
Effective School Principal(New York: Prentice-Hall, Inc., 1955)* p. 393. 
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training many years ago when professional standards were below present 
requirements, those members of the staff with substandard qualifications, 
and the numerous difficulties encountered by beginning teachers. 
Methods and Procedures of Conducting In-Service Education 
Programs.—The varied theories and findings concerned with methods and 
procedures of conducting in-service education programs are epitomized in 
the characterizations to follow. 
In-service education is not a panacea for the ills which may 
plague any particular school system. It does, however, offer an oppor¬ 
tunity by which school systems can develop and guide teachers towards 
the realization of their optimum teaching capacity. In this connection, 
Pridgeon made a study in 19Sh of seventeen Southern states to determine 
the most promising techniques used for the stimulation of professional 
growth among elementary teaching personnel. It was found that some of 
the outstanding in-service programs of the seventeen states were: 
(a) Organizing teachers into committees to study problems. 
(b) Organizing a study of special topics in general staff 
meeting. 
(c) Providing a professional library and browsing room for 
teachers. 
(d) Having teachers give reviews of articles in educational 
magazines. 
(e) Visitation within the school and to other schools 
The American Council on Education has identified some methods and 
procedures in planning of in-service training programs, thusly: 
The amount and kind of in-service training needed in the 
school will depend upon a number of factors. The number of well 
trained persons on the staff and the amount and quality of 
training each has had might influence the planning of an 
James M. Pridgeon. "The Organization of The In-Service Educa¬ 
tion Program For Elementary Teachers in Morehouse Parish, La., 1955," 
Doctor’s Dissertation, George Peabody College For Teachers, Nashville, 
Tennessee. 
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in-service training program which might be fairly simple.~ 
A great deal of professional growth in service comes about through 
independent activities. In addition to pupil study and community study, 
there are other opportunities or methods that teachers may find to be 
rewarding, particularly those that relate to practical problems and 
summer classes. In support of this frame-of-reference, Lane lends this 
comments 
The answer of the large universities to the recent trend of 
teacher development in in-service education has been a movement 
to require for all prospective teachers a four year course in 
the liberal arts leading to the Bachelor of Arts degree and to 
postpone all strictly professional preparation for teaching to 
the graduate school.- 
Myers and others have tersely described the commonly employed 
methods for increasing professional efficiency: 
Professional teacher organizations are doing a great dead- to 
help their members improve themselves in-service. The workshops 
provided by progressive teacher organizations have been a source 
both of inspiration and practical help to thousands of teachers. 
State, county, and local teachers' organizations are carrying 
on a great many types of activities designed to meet the needs 
of their members. Salary bonuses for continued professional 
improvement by school boards to increase professional efficiency.3 
Another frequent method almost universally employed in the con¬ 
ducting of in-service education programs is the workshops may be informal 
■''American Council on Education* Helping Teachers Understand 
Children (Washington, I). C., 1916) > p. 239. 
2 
Robert Hill Lanp. The Teacher in The Modern Elementary School. 
(New York: Houghton Mifflin Company, 19L1), pp. 361+-363. 
Alonzo F. Myers et al. Cooperative Supervision in The Public 
Schools (New York: Prentice-Hall, 1933), pp. 6-b. 
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organizations within a system using a local teacher as a resource person. 
Frequently, however, the workshop involves connection with a university 
or college so that credit may he recorded for the participants either 
towards promotion on the salary schedule or toward a degree. In this 
connection, Jacobson, Reavis, and Logsdon offer concrete illustrations, 
thusly: 
The city of Los Angeles has a very extensive in-service 
training program in which '•points'* towards promotion on the 
promotion on the salary schedule are earned by participation 
in the program. In Oregon many of the pre-school week-long 
conferences are continued on a workshop basis, once a week, 
over a period of months to study specific problems such as 
guidance or the curriculum. Ordinarly these workshops are on 
a credit basis. A third type of workshop, the original develop¬ 
ment, brings together, usually on the university campus, a 
group of mature persons interested in a specific problem. A 
group of resource persons is formed to assist members of the 
workshop in defining their individual problems, and to assist 
the individual^ in finding solutions to their own problems. As 
an illustration of this type of workshop is the one conducted 
at Teachers College in New York.1 
Pursuing this frame-of-reference further, Erwine and Fordyce 
appropriately describe the outcomes of the workshop as a device for 
perpetuating in-service education programs in these vivid descriptions: 
(a) Workshops provide easy access to competent assistance, (b) 
They provide a democratic large group-individual attack upon 
educational problems, (c) Workshops furnish a stimulus to 
continued professional growth in service, (d) The materials and 
ideas developed in workshops are useful in school situations, 
and (e) Workshops provide a means of supplying more practical 
assistance to field workers.^ 
I 
Classroom supervision, as a technique of conducting in-service 
\ 
^Paul B. Jacobson, William C. Reavis, and James D. Logsdon. 
Duties of School Principals(New York: Prentice-Hall, Inc., 1951), pp. 
£oé-5o7. 
2 R. H. Erwine and W. G. Fordyce, "The Workshop and In-Service 
Training," Educational Research Bulletin, Vol. 22 (March, 19i|3), pp. 
59-62. 
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education programs, can be of benefit to both administrators and teachers 
vhen it is properly employed. In a planned program of supervision in 
which conferences, supervision of special subject matter areas, faculty 
meetings, and group meetings are a part of the supervisory program in 
which teachers participated in the planning, supervision fits logically 
into the in-service picture as a device of fostering teacher growth in 
service. In this connection, Jacobson, Reavis, and Logsdon state! «When 
classroom supervision is done for the purpose of improving instructions 
rather than to rate the teacher for the purposes of determining salary 
or reaching a decision regarding re-employment, both the teacher and 
supervisor are likely to recognize as mutually valuable the outcomes of 
such visits.'*' 
Methods employed by supervisors in the in-service training of 
teachers are diverse. Barr classified them broadly as «observational 
activities, direct contact activities, and verbal activities.”2 From a 
functional point-of-view the activities of supervisors are concerned with 
teacher-teacher relationships, teacher-supervisor relationships, teacher- 
pupil relationships, and pupil-supervisor relationship. Some of the 
commonly employed devices expressed in general terms are: conferences, 
interviews, lectures, field trips, demonstration, and model activities. 
In this same connection, the Department of Supervisors and Directors of 
Instruction of the National Education Association revealed in a study 
^Paul B. Jacobson, William G. Reavis, and James D. Logsdon. The 
Effective School Principal, pp. 113-llii* 
2 
A. S. Barr, W. H. Burton, and L. J. Brueckner. Supervision; 
Principles and Practices in the Improvement of Instruction (New York: 
Appleton-Century-Crofts, Inc., 193B), p. 98l. 
lli 
of seventy-seven individual projects initiated by supervisors and directors 
of instruction showed the following to be the most frequent supervisory 
activities: '•Individual conferences, professional reading, demonstration 
teaching, and cooperative planning."1 
Many supervisory activities contribute to the in-service training 
of teachers according to Barr who comments, thusly: 
In the teacher-centered type of supervision many of the 
activities are designed primarily for the in-service training 
of teachers. Under the goal-centered type of supervision the 
improvement of teachers in service is much less prominent as an 
immediate objective. Indirectly, however, the supervisors 
attention to the factors conditioning pupil growth and achieve¬ 
ment of pupils stimulates teacher improvement.^ 
Local Programs of In-Service Education For Teachers.—-A resume 
examples of excellent programs of in-service education for teachers as 
set forth by researchers is enumerated in the statements which follow. 
The researchers agree that the best type of in-service education 
is effectively existant, thereby keeping teachers and administrators 
currently abreast of trends and innovations in educational objectives and 
philosophy in their immediate situations. Teachers and administrators 
might likewise become more aware of and employ the solutions of related 
problems which have been suggested by other schools and school systems. 
Trillingham seems to be a proponent to this idea when he described the 
experiment conducted in the Los Angeles County School System to improve 
teaching efficiency and to make satisfactory adjustments in the school 
National Education Association, Department of Supervisors and 
Directors of Instructions. '’Summary of Projects Initiated By Supervisors 
and Directors of Instruction,** Fourth Yearbook, 1931. pp. 69-96. 
p 
A. S. Barr, W. H. Burton, and L. J. Brueckner. op. cit., p 981. 
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system as a result of rapid increase of school population which has un¬ 
precedented growth during the first decade. He states: 
That a summer workshop was planned and conducted for the 
elementary teachers employed in the system. Through individual 
conferences, representation on the planning committee, question¬ 
naires and formal requests, teachers indicated what they wanted 
to know, what they wanted to be able to do, and experienced a 
better means of preparing themselves for the guiding of children 
after determining the interest and needs of the teachers. The 
workshop was centered around the things the teachers wanted to 
do in construction of articles with wood, modeling clay, paint¬ 
ing with water colors, and the making of rhythm instruments. 
The National Education Association reports in this connection an 
extensive program of voluntary group study by the teachers in the Houston, 
Texas School System, wherein the needs and emphasis of the in-service 
program was planned in particular for new teachers to introduce and 
formulate the courses of study for the in-service program to be con¬ 
ducted during the school year. The association dramatically records 
these results: 
That in the initial planing of the in-service study group, 
it was commonly agreed among the teachers that participation 
should be voluntary on their part, and their activities should 
be self directed as far as possible. Initial discussion groups 
were centered around educational values of classroom practice 
in this situation which should be abandoned, or modified; those 
which should be continued: and those new practices which might 
be profitably introduced. ' 
The Association again reports this progress during the second 
year of the in-service program: 
During the second year of the in-service program, those 
teachers interested in common problems organized themselves 
^C. C. Trillingham. •’In-Service Training Individualized.” The 
Nation's Schools (December, 1950), pp. UI4.-J4.6. 
2 
National Education Association. Department of Elementary School 
Principals, In-Service Growth of School Personnel 19l|2 Yearbook(Washington, 
D. C., The Association, 19U2), p. 2d5. 
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into study groups. Specific problems entertained were based 
upon a list compiled the previous spring, including suggestions 
from sub-committees and individuals. Some of the basic problems 
of interest to the participating teachers in this study were 
child study, citizenship and patroitism, teaching procedures in 
such fundamentals as reading, arithmetic, self improvement of 
teachers and supervisors. In addition, there were other areas 
included in the in-service program for study, namely; problems 
of administration and marking and special subjects in the 
curriculum.^- 
Except where school boards believe sufficiently in the importance 
of a program of in-service education so as to make provisions for it, 
the individual schools and their administrators have an inescapable 
obligation for inaugurating an in-service program for the improvement 
of instructions through the facility of fostering teachers professional 
growth. There are several ways in which this may be done, according to 
Froehlich who states: «That several training methods can be used in the 
in-service education program. Each school or group should adopt those 
O 
methods best suited to the needs, facilities, and interests. 
There are always plenty of opportunities to learn as one does 
* 
what one is supposed to do. In defense of the same thesis is a signi¬ 
ficant statement' by Zeller who comments: 
Alert +eachers will learn from those about them. They will 
learn from children, from other teachers, and from the community. 
His learning from other teachers may be good or bad; he may give 
up newer and better practices for conformity or he may teach 
others. We firmly believe that teachers have a responsibility 
in this area, and that/the lest interest of the profession 
will be served when teachers see and act upon it. Administrators 
~*~Ibid., pp. 286-287. 
2 , . 
Clifford P. Froehlich,(ed). In-Service Preparation For Guidance 
Duties. Part I (1950), Mise. 3311* - 7A Washington, D. C. Federal 
Security Agency, ü. S. 
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and supervisors can help by making continued growth a 
possibility ,1 
All staff members including school administrators must realize 
that no amount of pre-service training is ever fully satisfactory. 
Preparation must continue during service in that pre-service and in-service 
education are merely different aspects of a program of professional 
improvement that has no terminal point. Thusly, no general program of 
in-service education is satisfactory since the needs of the individuals 
employed -will differ. Pursuing this frame-of-reference further, Willey 
and Andrews comment: 
The in-service program should be established on the basis of 
the needs and interests of the participants. However, it is 
important that personnel acquire the skill and knowledge that 
will enable them to perform the duties expected of them. 
Therefore, the training of the teachers and administrators maybe 
different because of the variations in their respective duties. 
In addition, such a program should help understanding of common 
problems encountered by all in the pursuit of the school's 
objectives.2 
In-service education programs do not develop spontaneously; nor 
do they develop in response to autocratic decrees. A challenging and 
invigorating school environment, with the full participation of the 
staff, is essential to professional growth and development. In this 
connection, Nutt, in his study, "The Attitudes of Teachers Towards 
Supervision," found that: "Of 231 teachers, the majority reported such 
helpful things as valuable suggestions, encouragement, helpful 
"4)ale Zeller* "Teachers of Teachers." Educational Leadership, 
Vol I (March, 19UU)j pp. 3U2-31|6. 
2 
Roy De verl Willey and Dean C. Andrews. Modern Methods and 
Techniques in Guidance (New York: Harper and Brothers, 1955)> pp. 
53-58» 
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constructive criticisms, demonstration teaching, and favorable comments 
from the general supervisor."-^ 
Brown reported a study of institutional means for the in-service 
training of teachers. The most effective devices were: "Extension courses, 
correspondence courses, visual aids, bibliographies, bulletins, and methods 
of research. 
If the success of a school program is to be measured by the 
changes that are achieved in the conduct of students by reason of 
improvements accomplished in the instructional program, it becomes 
evident that early in the school year the entire teaching staff must 
become aware of the need for improvement of instruction. This point-of- 
view is amply supported by Caswell and Campbell who state: 
Provision should be made for the stimulation and guidance of 
the professional reading of teachers. Procedures for classroom 
exploration and experimentation, and illustrative materials 
should be made available. Opportunities should be provided for 
wide participation in discussions of curriculum probLems. In 
other words, the entire teacher-group should be brought into 
close contact with the total urogram so that the entire group 
will know what the program is, how it is to be done, and why 
it is being projected.3 
A significant statement in support of this frame-of-reference is 
made by Trillingham who states: 
That group participation should be provided for in curriculum 
revision or improvement of teacher growth, since both have for 
''"H. W. Nutt. "The Attitudes of Teachers Towards Supervision," 
Educational Research, No. 3, 192lj, pp. 59-6U. 
? 
s « J. Brown. "College and University Education For Teachers In 
Service," Doctor's Thesis, New York University, 1932. 
3 
Hollis L. Caswell and Doak S. Campbell. Curriculum Development 
(New York: American Book Company, 1935), p. U71» 
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their pur ose the improvement of instruction. Further, since 
eveiy teacha? is expected to carry her share of the program, it 
is assumed that her participation -would be -worthwhile since 
many of her suggestions would be based upon problems encountered 
in the classroom.-^- 
Perhaps a more significant implication can be derived from the 
theory that certain essentials in effective group work should be observed 
in terns of teacher growth. Group work may include a variety of problems 
such as extra-curricular activities, guidance, and other problems relat¬ 
ing directly to teaching. In this connection Michaelis and Grim have 
described the nature of group work in programs of in-service education, 
thusly: 
That a major emphasis in current programs ofin-service 
education is group work in which members of the school staff 
participant in the solution of educational problems. Study 
discussion groups, committees, workshops, faculty meetings, 
and departmental meetings are illustrative of the types of 
group work frequently organized in schools today. Further, 
typical activities of such groups include definition of 
problems, appraisal of materials, discovery of new resources, 
formulation of policies and recommendations, and identification 
of needs.^ 
Evaluative Criteria For In-Service Education For Teachers.—The 
measurement of qualities commonly associated with efficiency of in-service 
education programs or the application of especially constructed criteria 
to the evaluation of in-service programs are presented in the statements 
which follow. 
One of the most comprehensive lists of criteria for evaluating 
in-service education programs was issued by the North Carolina Central 
■^Clinton C. Trillingham. The Organization and Administration of 
Curriculum Programs (University of Southern California Press, 193U), p.I*0. 
2 
John U. Michaelis and Paul R. Grim. The Student Teacher in The 
Elementary School(New Jersey: Prentice-Hall, Inc., 1953), p. 399. 
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Association of Colleges and Secondary Schools. The criteria for evalua¬ 
tion are identified under three major areas, namely: (a) criteria as to 
the purpose of in-service education} (b) criteria relating to factors r 
resident in teachers; and (c) criteria for determining the effectiveness 
of an in-service program.^ 
Some of the criteria identified as relating to the purpose of 
in-service education were as follows: 
1. In-service education should be concerned with re-thinking 
and reconstructing tte educational programs. 
2. It should be concerned with curriculum development. 
3. It should shed light upon the most recent development in 
theories of learning and their implications for educational 
practices. 
U* The pregram should encourage development of objectives 
consistent with pupil needs in the light of requirements of 
a democratic society.2 
Some of the criteria relating to the factors resident in the 
teacher were identified as follows: 
1. It should engender sensitivity on the part of the teacher to 
the full social significance of the task of the teacher. 
2. It should acquaint teachers with recent educational research 
in how learning takes place and methods of teaching. It 
should acquaint teachers with current educational periodicals 
and books dealing with problems of education. 
3. It should foster experimentation and evaluation of experi¬ 
ments and should acquaint teachers with the significant 
experiments in education being conducted or recently 
completed in other school situations. 
l-C. A. T/eber. "Basic Assumptions For Evaluation of Techniques 
Employed in Secondaiy Schools For Educating Teachers in Service." 
North Carolina Association Quartely,XVIIl(July, 191)3), pp. 19-27. 
2Ibid., pp. 19-2?. 
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Ij.. It should encourage the study and discussion of learning 
problems based upon direct experience in the classroom 
situations and should, in turn, currently determine the 
re-direction of such experiences.! 
The evaluative criteria proposed by the North Carolina Central 
Association seem to be in harmony with those of Fisk, who stated: 
An in-service education program and its effectiveness may be 
determined by an overall interlinking of the results upon admin¬ 
istration, teachers, and pupils. Inasmuch as the program is 
primarily concerned to help teachers grow professionally while 
they are on the job, results should be evident in the school 
and in other areas with -which the teacher comes in contact.^ 
In addition, Fisk identifies five criteria that may be used to 
determine the effectiveness of an in-service education program. These 
are : 
1. Effective to the extent that a contemporary curriculum is 
maintained in the school. 
2. Contributive to the nature and quality of classroom 
instruction. 
3. Facility of the school to make adaptations in desirable 
changes. 
U. Promotes and stimulates continuous evaluation. 
3* Fosters friendly and coperative relationships among all 
participants.^ 
The primary purpose of applying the evaluative criteria to the 
in-service programs should be evaluated periodically by those charged 
with the responsibility of administering the program. These evaluations 
1Ibid., pp. 19-27. 
2 
Robert S. Fisk. ”!hat is An Effective In-Service Program?” 
"The Nation’s Schools (March, 19%l)> pp. U2-!i6. 
3 
Ibid., pp. U2 —2q6. 
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should be considered with teachers as a means of helpbing them discover 
needs for improvement and to appraise the character of the progress being 
made. Cotton seem to be a proponent to this thesis when he reported that 
improved teaching can result from an in-service program when the indivi¬ 
duals concerned; 
1. Recognize their needs and problems affecting their teaching. 
2. Feel some responsibility for participating in the identi¬ 
fication of group needs and in the development of plans. 
3. Develop effective devices for solving their problems.11' 
Summary of Related Literature.—The summary of the literature 
pertinent to this study will fall under four captions, namely: the 
Need for In-Service Education Programs, Methods and Procedures of 
Conducting In-Service Education Programs, Local programs of In-service 
Education, and Evaluative Criteria for In-Service Education Programs. 
The Need For In-Service Education Programs.—The abstracted 
summary on the need for in-service education programs is presented 
below: 
From the uniformity of the literature, it appears that most 
authorities are agreed that there is a definite need for in-servi.ce 
educational programs to foster the professional growth and development 
of teachers. 
The concensus of the literature would emphasize that four or 
five years of preparation in advance is not enough to master the art 
Cotton, John Joseph. "An Analytical Evaluation of The In- 
Service Education Program of The Public Schools of Baldwin County, 
Alabama, 1952-1935."(Unpublished Masters Thesis, School of Education, 
Atlanta University, Atlanta, Georgia, 1955) 
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of teaching. It takes years of experience and continuous study to 
master the art of teaching. 
It was also revealed that there is much to be learned about 
teaching on the job, therefore, nécessita.ting that an in-service training 
program become an integral part of the overall instructional programs, 
and that all schools, to the extent of their resources, should provide 
such a program. 
There was considerable data to support the view that in-service 
education should be primarily concerned with determining what might be 
done to improve teacher education at both levelsj for pre-service 
teachers in the preparatory curriculum and for those engaged in service. 
It was indicated that’ professional growth in service is a funda¬ 
mental responsibility of members of all professions. No occupation 
becomes a profession until the individuals in it participate actively 
in enterprises designed' to keep them abreast of developments and ways 
of solving professional problems. 
Methods and Procedures of Conducting In-Service Education 
Program.—A summary of methods and procedures of conducting in-service 
education programs is found below. 
There were numerous studies to support the theory that the entire 
teaching staff must be made aware of the necessity of program changes 
and improvements so that they may lend their services and contributions 
to the improvement of the program. 
It was revealed that supervision is an effective devi.ce to be 
used in helping teachers to grow in service. Constructive supervision 
which has as its objective the overall improvement of the instructional 
program through guidance on the part of the teachers. 
2b 
The literature is agreed that teachers nearly always have problems 
of a rature which can be helped or solved through the medium of an in- 
service education program. 
Another frequent method employed in conducting in-service 
education programs is the workshop which brings together teachers with 
similiar problems and resource persons with special training and experi¬ 
ence in the problem areas to help them, is the concensus of the litera¬ 
ture. 
Local In-Service Education Programs.—The findings of research¬ 
ers on local in-service education programs are presented below. 
National and local teachers’ organizations are doing a great 
deal to help their members grow professionally in service. Workshops 
and study groups are sponsored by the organizations yearly for the 
improvement of their memberships. 
It was revealed that in-service education programs should be 
established on the basis of needs and interests of the participants, 
thusly, the in-service programs for administrators may be different 
from that of teachers in terns of scope. However, they both have for 
their common objective the improvement of the school program. 
It was indicated that among the many devices used in carrying 
on an in-service program extension courses, correspondence courses, 
visual aids, bulletins, and methods of research were the most effective. 
Apprenticeship teaching is a relatively undeveloped means of 
in-service training. In some cases it is an undertaking of the local 
school system; in others it is a joint project of the local school 
system and a teacher training institution. 
It was also indicated that conferences, teachers’ læetings, 
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professional reading, study groups, and departmental meetings are some 
of the devices employed in local in-service education programs. 
To the extent that their resources will permit, every school or 
school system should have in operation at all times some form of in- 
service education program designed to foster the professional growth and 
development of its teaching personnel, is the concensus of the litera¬ 
ture . 
Evaluative Criteria For In-Service Education Programs.—The 
following statements constitute a summary of the evaluative criteria for 
in-service education programs. 
The consensus of the literature would appear to indicate that 
whatever the criteria for evaluation may be, it should concern itself 
with the total development of the curriculum which, in turn, would 
necessitate the use of competent personnel. In this connection the 
personnel would have been made aware of the curriculum improvement 
through the in-service education program. 
It is a well known fact that a highly organized and administered 
school program provides the environment most conducive to professional 
growth. The elements of growth operate most effectively when the full 
participation of all members of the staff is effected through the 
cooperative application of the evaluative criteria to the in-service 
V 
education program. This teacher participation tends to lend more 
effectiveness to the school situation, indicates the literature. 
The plan of evaluation -used in any school system should be 
developed through the cooperative efforts of teachers, administrators, 
and supervisory officers. The purpose of this plan would be to 
facilitate both self-analysis by teachers and supervisors and analysis 
by supervisory officers., 
CHAPTER II 
PRESENTATION AND ANALYSIS OF DATA 
Introductory Statement.—The presentation, analysis, and treat¬ 
ment of the data of this study are organized and presented under the 
following major divisions; (a) data derived from the questionnaire 
returned, indicating the status of the teaching personnel of Dekalb 
County, Georgia school system; (b) data evaluating the present practices 
and procedures in conducting in-service education programs both on a 
local and county-wide basis; (c) data obtained from structured inter¬ 
views and conferences with administrators and teachers; (d) an analysis 
and interpretation of data derived from records and specimen programs 
kept of in-service education meetings held during the year. 
Data on the Educational Personnel 
Distribution and Return of Questionnaires.—The data on the per¬ 
centage of questionnaires returned from the one hundred and five teachers 
and administrators in the Public Schools of Dekalb County, Georgia, are 
presented in Table 1, page 27. One-hundred and five or one-hundred per 
cent of the teaching personnel returned the questionnaires. 
Number of Teachers Employed in the Public Schools of Dekalb 
County, Georgia.—The data on the number of teachers employed in the 
public schools of Dekalb County, Georgia is presented in Table 2, page 
28, which shovjs that there were six schools; three elementary schools, 




DISTRIBUTION OF THE NUMBER AND PERCENTAGE OF RETURNED QUESTIONNAIRES 
FROM THE ONE HUNDRED AND FIVE TEACHERS OF THE PUBLIC SCHOOLS 
OF DEKALB COUNTY, GEORGIA, 1957-1958 








Per Cent of 
Questionnaires 
Returned 
Bruce Street High 22 22 100.00 
County Line Elementary 8 8 100.00 
Hamilton High 20 20 100.00 
Lynwood Park High 20 20 100.00 
Robert Shaw Elementary 26 26 100.00 
Victoria Simmons Elementary 9 9 100.00 
Total 105 105 100.00 
Of the one hundred and five teachers employed in the system, thirty or 
28.57 per cent were employed in the high schools, with seventy-five or 
71.U2 per cent in the elementary schools. Table 2, further shows that 
the schools ranged in size from a low of eight teachers to a high of 
twenty-six. It is revealing to note that the largest staffed school 
was an elementary school. 
Number of Years Teachers Have Been in Present Location.—The 
data on the distribution of the number ofyears teachers have been 
employed in their present location is presented in Table 3, page 29. It 
revealed a low of one year to a high of forty years, with three or 2.85 
per cent in the 36-JrO bracket and 13 or 12.38 per cent in the 1-5 years 
bracket. It is revealing to note tkt no teachers fell in the brackets 
26-30 and 31-35* The highest number in any category was 35 which fell 
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TABLE 2 
DISTRIBUTION CF THE NUMBER OF TEACHERS IN THE PUBLIC SCHOOLS OF 
DEKALB COUNTY, GEORGIA 1957-1958 
Elementary Teachers High School Teachers 
Name of School Number Per Cent Number Per Cent 
Bruce Street Elementary 
School 16 21.33 6 20.00 
County Line Elementary 8 10.67 0 0.00 
Hamilton High 0 0.00 20 66.67 
Lynwood Park Elementary 
and High 16 21.33 h 13.33 
Robert Shaw Elementary 26 3U - UU 0 0.00 
Victoria Simmons Elementary 9 12.00 0 0.00 
Total 75 71. U2 30 28.57 
in the 11-15 years bracket. This would appear to indicate that the tenure 
of teachers in Dekalb County, Georgia is relatively long, indicating a 
low degree of teacher-turnover. This might well imply that teachers are 
doing a good job which might be the results of a good in-service education 
program operative in the system. 
Teaching Tenure of The Teachers in Dekalb County, Georgia.—The 
data on the total experience of the teachers employed in the Dekalb 
County, Georgia public Schools are presented in Table 3, page 29. The 
one-hundred and five teachers employed had a range of years of employ¬ 
ment from one to forty years in Dekalb County. Further, Table 3 
indicates that only 11 or 10.i|8 per cent of the teachers held tenure 
above 20 years of service, whereas 31; or 32.38 per cent of them held 
a tenure up to 10 years of service. Fifty-five or 57*13 per cent of 
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these teachers indicated a tenure of 11 through 20 years of service. The 
largest number of these teachers, 35 or 33.33 per cent held a tenure of 
11-15 years of service in Dekalb County. Only three or 2.85 per cent 
of the teachers had been employed by the county for a period longer than 
twenty-five years. 
The data in Table 3 would appear to indicate that the teachers 
of Dekalb County are reasonably stable in the system in that seventy- 
one or 67.62 per cent of them had a tenure of from eleven to forty years 
of service at the same location in the county. It could be assumed that 
these teachers have remained in one place due to their respective 
teaching situations because Dekalb County is part of the Atlanta Metro¬ 
politan area with all of the advantages pertaining thereto. 
TABLE 3 
DISTRIBUTION OF THE NUMBER OF YEARS TEACHERS HAVE BEEN EMPLOYED IN 
PRESENT LOCATIONS IN THE PUBLIC SCHOOLS OF DEKALB COUNTY, 
GEORGIA, 1957-1958 
Number of Years Number of Teachers Per Cent 
36-UO 3 2.85 
31-35 0 0.00 
26-30 0 0.00 
21*25 8 7.61 
16-20 25 23.80 
11-15 35 33.33 
6-10 21 20.00 
1-5 13 12.38 
Total 105 99.97 
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Teaching Experience of The Teachers in Dekalb County, Georgia.— 
The data on the total number of years teaching experience of the teachers 
of Dekalb County, Georgia are shown in Table 1*. The one hundred and five 
teachers employed indicated a range in teaching experience in the county 
from a low of one year to a high of forty years, with the majority of 
the teachers, twenty five or 23*80 per cent being in service for nine to 
twelve years in Dekalb County. It is revealing to note that only three 
or 2.85 P«r cent was found to be in the experience range of thirty-seven 
to forty years. On the other hand, 27 or 25.71 per cent of these 
teachers indicated a teaching experience up -through eight years, 26 or 
143.80 per cent from 9 through 20 years experience, and 16 or 15*23 per 
cent from 21 through 28 years of teaching experience. The data would 
appear to indicate the Negro teachers of Dekalb County, Georgia, as a 
group, are experienced teachers. 
TABLE U 
DISTRIBUTION OF THE TOTAL NUMBER OF YEARS OF TEACHING EXPERIENCE 
OF THE TEACHERS EMPLOYED IN THE PUBLIC SCHOOL SYSTEM OF 
DEKALB COUNTY, GEORGIA, 1957-1958 
Number of Years Teaching 
Experience 
Number of 
Teachers Per Cent 
37-UO 3 2.85 
33-36 0 0.00 
29-32 0 0.00 
25-28 3 2.85 
21-21* 13 12.38 
17-20 12 11.1*2 
13-16 21 20.00 
9-12 25 23.80 
5-8 17 16.19 
1-1; 10 9.52 
Total 105 99.01 
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Prior Teaching Experience.—The data concerned with the prior 
teaching experience of Dekalb County teachers are presented in Table 
5, page 32. The data indicated a range of years from a low of three or 
2.86 per cent of teachers in the year brackets of nine to twelve and 
seventeen to twenty respectively to a high of seventy-one or 67.62 per 
cent for no previous teaching experience. 
In detail, Table 5 showed that the number of years of previous 
experience of the teachers was as follows: five or It»76 per cent of the 
teachers had from one to four years of previous experience; ten or 9.^2 
per cent had from five to eight years of experience; while eight or 
7.62 per cent had from thirteen to sixteen years of previous experience. 
It may be significant to note that the majority, seventy-one or 67.62 
per cent of the teachers had no previous experience before being employed 
in Dekalb County. Further, still, the data in tables 3, U, and 5 would 
appear to indicate that the teachers in Dekalb County to be reasonably 
stable, relatively young, and are presumably well acquainted with philo¬ 
sophies and/or methodologies necessary for a high degree of teaching 
success. This can be reasonably assumed to be the results of an ever 
expanding in-service education program operative within the county. 
Level of Training of the Teachers.—The data on the level of 
training of the teachers in Dekalb County, Georgia are presented in 
Table 6, page . Specifically, Table 6 shows six or 5*71 per cent of 
the teachers had three years of college training; twenty-five or 23.80 
per cent had one year or less of graduate training; twenty-three teachers 
had earned the Master's degree. Thusly, it may be assumed that these 
teachers have had adequate training for their professional responsibilities 
as well as having been orientated to the proper professional attitudes 
32 
TAB IE 5 
DISTRIBUTION OF THE NUMBER OF YEARS OF TEACHING EXPERIENCE OF TEACHERS 
PRIOR TO THEIR EMPLOY!®NT IN THE PUBLIC SCHOOL SYSTEM OF 
DEKALB COUNTY, GEORGIA 1957-1938 
Years Number of Teachers Per Cent 
21-2 U 5 U.76 
17-20 3 2.86 
13-16 8 7.62 
9-12 3 2.86 
5-8 10 9.52 
1-1; 5 U.76 
0-0 71 67.62 
Total 105 100.00 
toward their careers. 
TABLE 6 
DISTRIBUTION OF THE LEVEL OF TRAINING OF THE ONE HUNDRED AND FIVE 
TEACHERS EMPLOYED IN THE PUBLIC SCHOOLS OF DEKALB COUNTY, 
GEORGIA, 1957-58 
Educational. Level Number Per Cent 
Three Years of College Training 6 5.71 
Four Years of College Training 51 U8.57 
One Year or Less of Graduate Train- 
ing 25 23.80 
Master's Degree 23 21.90 
Total 105 99.98 
33 
Teachers With College Degrees and Sources of Degrees.—The data 
on the institutions of higher learning from which the teaching personnel 
of Dekalb County, Georgia received their degrees are presented in Table 
7, page 3U» Of the one hundred and five teachers employed, seventy-six 
or 72.36 per cent held Bachelor's degrees, and twenty-three or 21.30 per 
cent of the teachers held the Master's degree. It was revealing to note 
that of the one hundred and five teachers employed in the county with 
Bachelor's degrees, seventy-three or 69.52 per cent were received in 
Georgia schools, and three or 2.86 per cent received their degrees from 
institutions outside the state. Moreover, it is significant to note that 
of the twenty-three graduate degrees held, eight or 7«6l per cent were 
obtained from Atlanta University located within the state. Table 7 
further shows that fifteen of the twenty-three graduates' degrees were 
obtained from three separate institutions outside the state with no 
single institution awarding more degrees than Atlanta University. This 
would appear to indicate the contribution that Atlanta University is 
making toward upgrading teacher education in the state. 
Current Trends in The Teacher Preparation of The Teachers.— 
The data on the current trends in the preparation of teachers employed 
in Dekalb County, Georgia are presented in Table 8, page 35» 
Table 8 shows that the one teacher in the County-Line School and 
the three teachers in the Victoria Simmons School who were not holders 
of the Bachelor's degree were then working to obtain that degree in the 
area of Elementary Education. The data reveal that fifty-one or ii8.57 
of the teachers employed were working to obtain the Master's degree, 
thirty-two of those teachers seeking the Master's degree were employed 
in the elementary school and were seeking the degree in Elementary 
3U 
TAELE 7 
DISTRIBUTION OF THE NUMBER OF TEACHERS WITH COLLEGE DEGREES AND 
THE COLLEGES AWARDING THEM TO THE ONE HUNDRED A® FIVE 
TEACHERS OF THE PUBLIC SCHOOL SYSTEM OF DEKALB 
COUNTY, GEORGIA, 1957-1958 
Type of Degree 
College 
Bachelor Degree 
Number Per Cent 
Master' 
Number 
' s Degree 
Per Cent 
Morris Brown 33 31.1*3 0 0.00 
Clark 19 18.10 0 0.00 
Morehouse 2 1.90 0 0.00 
Spelman 6 5.71 0 0.00 
Fort Valley 8 7.61 0 * ' 0.00 
Savannah State 2 1.90 0 0.00 
Albany State 3 2.86 0 0.00 
Atlanta University 0 0.00 8 7.61 
W. Virginia State 1 .95 0 0.00 
New York University 
/ 
0 0.00 7 6.67 
Columbia University 0 0.00 7 6.67 
South Carolina State 1 .95 0 0.00 
Iowa State 0 0.00 1 .95 
Total 76 75.65 23 21*.35 
Education; -while nineteen who were employed in tlje high school were 
seeking the degrees in Secondary Instructions, two in Libraiy Science, 
three in Physical Education, one in Mathematics, and one in Science. Thusly, 
it would appear that the teachers employed in the Dekalb County, Georgia 
Public Schools recognize the need for further qualifications and/or 
training for the expressed purpose of applying greater skills and 
TABLE 8 
DISTRIBUTION OF THE CURRENT TREÎ©S IN TEACHER PREPARATION OF THE TEACHERS 
EMPLOYED IN THE PUBLIC SCHOOL SYSTEM OF DEKALB COUNTY, 1957-1958 
Area of Preparation 
Bruce Street County Line Hamilton Lynwood Robert Shaw Victoria Simmons 
No. % No. % No . ' % No. . % No. % No. % 
Bachelor Degree In: 
Elementary Education 0 0.00 1 .95 0 0.00 0 0.00 2 1.90 3 2.86 
Master's Degree In: 
Elementary Education 8 7.71 2 1.90 0 0.00 7 6.67 12 11.1*3 3 2.86 
Secondary Education 2 2.86 0 0.00 il 3.80 1 .95 0 0.00 0 0.00 
Library Science 0 0.00 0 0.00 1 .95 1 .95 1 0.00 1 .95 
Physical Education 1 .95 0 0.00 1 .95 1 .95 0 0.00 0 0.00 
Mathematics 1 .95 0 0.00 0 0.00 0 0.00 0 0.00 0 0.00 
Science 1 .95 0 0.00 1 .95 1 .95 0 0.00 0 0.00 
Adminis tration 0 0.00 0 0.00 0 0.00 0 0.00 3. .95 0 0.00 
Total 13 12.38 3 2.86 7 6.67 11 10.1*6 16 15.23 7 6.67 
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techniques in the education of boys and girls. 
TABLE 9 
DISTRIBUTION OF THE MAJOR AND MINOR FIELDS OF PREPARATION OF THE 
TEACHERS "WITH DEGREES AND EMPLOYED IN THE PUBLIC SCHOOL 
SYSTEM OF DEKALB COUNTY, GEORGIA, 1957-1938 
Subject Field 
Major Field 





Elementary Education 57 57.58 U? U7-U7 
Science u U.OU U U.OU 
Mathematics u U.ou 3 3.03 
Social Studies 5 5.05 U U.ou 
History 3 3.03 3.03 
English U U.OU u U.ou 
Industrial Arts 3 3.03 2 2.02 
Library Science U U.ou u U*oU 
Physical Education U U.ou u U.ou 
Business Education 2 2.02 0 0.00 
Home Economics 5' 5.05 2 2.02 
Mus ic U U.05 U U.ou 
Total 99 100.00 81 81.81 
Teachers Holding Degrees in Major and Minor Fields of Prépara- 
tion.—The data on the major and minor fields of preparation of the 
teachers -who held degrees and vie re employed in the public schools of 
Dekalb County, Georgia, are presented in Table 9. 
Table 9 indicates that the ninety-nine teachers with a bachelor's 
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degree listed twelve areas of major preparation and eleven areas of 
minor preparation. In detail, Table 9 shows the following: Fifty seven 
or 57.58 per cent of the ninety nine teachers held a major in elementary 
education; four or per cent held a major in science and mathematics 
respectively, five or 5*05 per cent held a major in social science and 
home economics respectively; while three or 3.03 per cent held majors in 
history, industrial arts respectively; whereas four or I4..OJ4. per cent held 
a major in English, Library Science, physical education, and music 
respectively. Further, Table 9 shows that of the ninety-nine teachers 
with major areas of preparation, eighty-one or 8l.8l per cent of them 
reported having miner areas of preparation. Thusly, it could well be 
assumed that with the majority of the teachers having minor areas of 
preparation. Thusly, it could well be assumed that with the majority 
of the teachers having minor areas of preparation that the scope of 
curricular offerings and program enrichment could, in turn, influence 
the quality and quanity of the total educational offerings existing in 
the schools of Dekalb County. 
Types of Certificates Held By Teachers.—The data on the types 
of certificates held by the Negro teachers employed in the public 
schools of Dekalb County, Georgia are presented in Table 10, page 38 
and shows the following: That twenty-three or 21.90 per cent of the one 
hundred and five teachers held the professional certificate on a 
master's level; that seventy-six or 72.38 per cent held the professional 
certificate based upon four years of college work; and only six or 5*71 
per cent were certified on a three year level. It is significant to note 
that no teacher is employed with less than three years of college 
preparation. Jointly, the data in Tables 9 and 10 would appear to 
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indicate that the Negro educational personnel of Dekalb County, Georgia, 
possesses an optimum of professional trailing for carrying on the 
respective tasks to which its members may be assigned. 
TABLE 10 
DISTRIBUTION OF THE TYPES OF CERTIFICATES HELD BY TIE NEGRO TEACHERS 
EMPLOYED III THE PUBLIC SCHOOL SYSTEM OF DEKALB COUNTY, GEORGIA, 
1957-1958 
Type of Certificates Number of Teachers Per Cent 
Professional Mastér's Level 23 21.90 
Professional Four-Year College 76 72.38 
Three Year College 6 5.71 
Total 105 99.99 
Teachers Not Teaching in Major or Minor Fields of Preparation.— 
The data on the number of teachers of Dekalb County, Georgia not teaching 
in their major or minor fields of preparation are shown in Table 11, 
page 39. In detail the data are reported as follows: For each of two 
elementary schools and one high school, there was one or .95 per cent of 
the staff not teaching in major and/or minor field; Lynwood Park and 
Robert Shaw had three or 2.86 per cent of the staff not teaching in their 
major or minor fields of preparation; and Bruce Street had two or 1.90 
per cent of the staff not teaching in their respective major or minor 
fields. It was of interest to note that of the 105 Negro teachers 
employed in Dekalb County only 11 or 10.If? per cent was teaching outside 
of his major or minor area of preparation. In summary, the data point 
to the fact that administrative policy of teacher employment and 
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assignment leads to a desirable Dractice of placing teachers where they 
have the training and potential for effective work. 
TABLE 11 
DISTRIBUTION OF THE NEGRO TEACHERS NOT TEACHING IN THE MAJOR AID 
MINOR FIE IDS OF THEIR PREPARATION IN THE PUBLIC SCHOOL 
SYSTEM OF DEKALB COUNTY, GEORGIA, 
19^7-1938 
Name of School 
Number of 
Teachers 
Teachers Not in Fields of 
Preparation 
Number Per Cent 
Bruce Street High 22 2 1.90 
County Line Elementary 8 1 .95 
Hamilton High 20 1 .95 
Lynwood Park High 20 3 2.86 
Robert Shaw Elementary 26 3 2.86 
Victoria Simmons 
Elementary 9 1 .95 
Total 105 11 lO.lf? 
Number of Grades Taught by Elementary Teachers.—The data on the 
number of grades taught by the elementary teachers in the public schools 
of Dekalb County, Georgia are presented in Table 12, page i|0, which 
shows that seventy-one or 9U.67 Per cent of these elementary teachers 
taught only one grade ; whereas four or 5.33 per cent taught two grades 
and none were teaching three or more grades. Where teachers were found 
to be teaching more than one grade, it was reported to be an administra¬ 
tive procedure in terms of experimentation in the use of teacher-resource 
personnel for the expressed purpose of enhancing the quality of 
Uo 
educational offerings in the schools where this practice is being follow¬ 
ed. This would appear to imply a new avenue of approach for the in- 
service education program of elementary teachers. 
TABLE 12 
DISTRIBUTION Œ THE NUMBER OF GRADES TAUGHT BY THE NEGRO TEACHERS 
EMPLOYED IN THE PUBLIC SCHOOLS OF DEKALB COUNTY, GEORGIA, 
1957-1958 
Number of Grades Taught Number of 
Teachers Per Cent 
One Grade 71 9U.67 
Two Grades it 5.33 
Three or More Grades 0 0.00 
Total 75 100.00 
Number of Subjects Taught by High School Teacheis.—The data on 
the number of subjects taught by high school teachers employed in the 
Dekalb County, Georgia Public Schools per Negroes are presented in Table 
13* page ill. Specifically, the data reported are as follows: of the 
thirty high school teachers fifteen, or 5^.00 per cent were teaching one 
subject, whereas ten or 33.33 per cent vrere teaching two subjects while 
three or 10.00 per cent were found to be teaching three subjects, and 
two or 6.67 per cent were teaching four subjects. No teacher was 
reported to be teaching more than four subjects. In schools where 
teachers were teaching more than one subject, it was found that the 
curricular offering had been expanded and the ADA would not allow for 
additional teachers, thus, it was both an administrative and curricular 
procedure for teachers to teach more than one subject. Further, this 
a 
hampering condition has influenced the scope of curricular offerings in 
the high school as well as the sectioning of students. 
TABLE 13 
DISTRIBUTION OB THE NUMBER OF SUBJECTS TAUGHT BY THE NEGRO 
TEACHERS EMPLOYED IN THE HIGH SCHOOLS OF DEKALB 





Teachers Per Cent 
One Subject 15 50.00 
Two Subjects 10 33.33 
Three Subjects 3 10.00 
Four Subjects 2 6.67 
Total 30 100.00, 
Professional Reading of Teachers.- -The data on journals and per: 
icals subscribed to and/or read by the Negro teachers of Dekalb County, 
Georgia are presented in Table 11;, page i;2. The following journals or 
periodicals were indicated by the teachers: The Herald, ninety-three or 
17.21; per cent; the Instructor, seventy-two or 13.21 per cent; Grade 
Teacher, sixty-one or 11.19 per cent; Progressive Teacher, fifty-seven 
or 10»1;5 per cent; Journal of Health, fifty-two or 9.55 per cent; 
Primary and Elementary Activities, forty-eight or 8.75 per cent; Art 
Activities, forty-one or 7*52 per cent; Time Magazine, thirty-one or 
5.61 per cent; Elementary English, nineteen or 3.1|S per cent; Parent 
Education Journal, seventeen or 3.11 per cent; Life Magazine, twenty- 
four or U-UO per cent; and French Review, three or .55 per cent. 
TABLE 111 
DISTRIBUTION OF PERIODICALS AND JOURNALS INDICATED AS READ BY THE 
NEGRO TEACHERS EMPLOYED IN THE PUBLIC SCHOOL SYSTEM OF DEKALB 
COUNTY, GEORGIA, 1957-1958 
Name of Periodical 
or Journal 
Number of Teachers 
Reading or Sub¬ 
scribing Per Cent 
Grade Teacher 6l 11.19 
The Progressive Teacher 57 10.1*5 
Elementary School Journal 10 1.83 
Parent Education Journal 17 3.11 
The Instructor 72 13.21 
Primary and Elementary Activities 1*8 8.75 
Practical Home Economics 5 .91 
Art Activities hi 7.52 
The Herald 93 17.21* 
Time Magazine 31 5.61 
Elementary English 19 3.1*8 
Journal of Health 52 9.55 
The NEA Journal 12 2.20 
French Review 3 .55 
Life Magazine 21* 1*.1*0 
Total 51*5 100.00 
Table lli shows further, that the largest per cent of professional 
materials read or subscribed to by the Dekalb teachers were materials 
most widely read by teachers nation-wise. For instance, the Herald, 
read by or subscribed to by ninety three or 17.21; per cent of the 
teachers, followed by the Instructor, 72 or 13.21; Grade Teacher, 6l or 
U3 
11.19 per cent; and progressive Teacher, 57 or 10.U5 per cent are among 
the most -widely read periodicals and/or journals in the country. Further, 
Table lL shows that a number of teachers read or subscribed to journals 
or periodicals relating to their subject-matter area and minor prepara¬ 
tion on the level which they were found to be teaching. This could well 
imply that the teachers in the Dekalb County, Georgia Public Schools are 
attempting to keep abreast of current philosophies and/or methodologies 
relating to the teaching profession. 
Data on the In-Service Education Program 
Presence or Absence of Local In-Service programs In The Schools.— 
The data on the presence or absence of local in-service programs of educa¬ 
tion in the Negro public Schools of Dekalb County, Georgia are presented 
in Table Vp, page I4I4. which shows that all of the six schools in the 
county reported a functioning in-service program operative within their 
respective schools. Of the one hundred and five teachers employed, all 
' reported 100 per cent "yes's". Further, Table 15 shews that in response 
to the question "how often the in-service program is held?", one hundred 
and five teachers or 100.00 of them reported monthly sessions of the in- 
service program. It may be significant to note here that all of the 
Dekalb County, Georgia schools and the personnel therein appear to be in 
accord with the worth and justification of an in-service program of 
education. To some degree, this attitude may well be responsible for 
the phenominal growth and/or success of the reputation of the educational 
work in operation in the Dekalb County School System. 
Finally, the data would appear to support the above assumption 
and the assumption that either the teachers have a clear concept, of 
what constitutes an in-service program of education or that the current 
Uh 
in-service education programs are of such high calibre, in terms of meet¬ 
ing their professional needs and interests, as to justify their coordinated 
reaction. 
TABLE 15 
DISTRIBUTION OF THE RESPONSES OF THE ONE HUNDRED AND FIVE NEGRO 
TEACHERS INDICATING THE PRESENCE OR ABSENCE OF LOCAL IN- 
SERVICE PROGRAMS IN THE PUBLIC SCHOOLS OF DEKALB 
COUNTY, GEORGIA. 1957-1958 
Is There an In-Service 
Program Operative in 
Your School? 
How Often In-Service 
Program is Held? 
Name of School 
Response Number Response Number 
Bruce Street Yes 22 Monthly 22 
County Line Yes 8 Monthly 8 
Hamilton Yes 20 Monthly 20 
Lynwood Park Yes 20 Monthly 20 
Robert Shavj Yes 26 Monthly 26 
Victoria Simmons Yes 9 Monthly 9 
Total 105 105 
Areas of Primary Significance To Teachers For Conducting and 
Promoting In-Service Education Programs.—The data on the teacher's 
choices of areas of primary importance for conducting and promoting in- 
service education programs in the Negro Schools of Dekalb County, 
Georgia, 195 7-1958, are presented in Table 16, page 1*6. 
Specifically, the data indicate that fifty-five or 52.38 per 
cent of the teachers chose the area of Procedures in Classroom Instruction 
U5 
nineteen or 18.10 per cent chose the area of Curriculum Coas traction; w 
■whereas eleven or 10.1$ per cent and eight or 7*62 per cent selected 
Human Growth and Development and Guidance Activities respectively; and 
six or 5*71 per cent chose Measurement and Evaluation of Pupil Progress 
and Experimentation in Selected Aspects of Methods of Teaching, respect¬ 
ively. In light of the above data, it could be assumed that -while the 
Negro teachers of Dekalb County, Georgia selected the area of Procedures 
in Classroom Instructions first, they nevertheless, selected related 
aspects of pupil growth and development which could be significant in an 
ever expanding curricular offering in the county. Further, since these 
areas of importance vary from school to school, the county in-service 
program could, since there is uniformity in the program, provide the 
facility to cover all of the areas listed, thereby assuring each 
individual of an opportunity for his special need and/or interest to be 
met during the year. Finally, this would have the effect of orientating 
and/or acquainting each teacher of the worthwhile objectives of a function¬ 
ing in-service education program. 
Lastly, the question arises why the problem of measuring and 
evaluating pupil progress was indicated so low in the scale of importance, 
for the problem and procedures of evaluating pupil progress is one of 
the big issues in educational thought and practice in recent years. 
Objectives of The In-Service Education Program.—The data on the 
responses of the one hundred and five Negro teachers of Dekalb County, 
Georgia as to the nature of the objectives of an in-service program are 
presented in Table 17, page lj.7. The responses were as follows: thirty 
eight or 36.19 per cent indicated that the objectives of an in-service 
program were to stimulate the professional growth of teachers and to 
TAPIE 16 
DISTRIBUTION CF TEACHERS RESPONSES ON PROBLEM AREAS RANKED OF 
PRIMARY IMPORTANCE TO THEM FOR CONDUCTING AID PROMOTING 
IN-SERVICE EDUCATION PROGRAM AS OBTAINED FROM THE- 
NEGRO TEACHERS EMPLOYED IN THE PUBLIC SCHOOLS 
OF DEKALB COUNTY, GEORGIA, 1957-1958 
Areas of Importance 
Humber 
Responding Per Cent 
Procedures in Classroom Instruction 55 52.38 
Curriculum Construction 19 18.10 
Human Growth and Development 11 10. U8 
Guidance Activities 8 7.62 
Measurement and Evaluation of 
Pupil Progress 6 5.71 
Experimentation in Selected Aspects 
of Methods of Teaching 6 5.71 
Total 105 100.00 
provide and maintain maximum classroom teaching efficiency? twenty nine 
or 27.62 per cent stated the objectives to be that of better preparing 
the teacher to meet the needs of the child? and to provide opportunity 
for individual growth? whereas twenty or 19.05 per cent expressed the 
objectives to keep abreast of modern trends in education? and nine or 
8.57 per cent expressed the objectives in terms of fostering the over¬ 
all improvement of teachers, the school, and the community which the 
school serves and to promote better human relationship, respectively. 
In light of the data presented, it might well be assumed that the Negro 
teachers of Dekalb County, Georgia are again placing great emphasis upon 
the quality and quanity of the work of the teacher in terms of their 
U7 
professional growth and professional qualifications for the expressed 
purpose of lending greater competency to the educational offerings in 
the schools of Dekalb County, Georgia. 
TAB IE 17 
DISTRIBUTION OF THE NUMBER OF RESPONSES GIVEN BY TEACHERS IN STATING 
THE OBJECTIVES OF AN IN-SERVICE EDUCATION PROGRAM AS OBTAINED FROM 
THE NEGRO TEACHERS E'TLOYED IN THE PUBLIC SCHOOLS OF DEKALB 
COUNTY, GEORGIA, 1957-1958 
Objectives Stated 
Number of 
Responses Per Cent 
To stimulate the professional growth of teachers 
and to provide and maintain maximum classroom 
teaching efficiency. 38 36.19 
To better prepare the teacher to meet the needs 
of the child, and to provide opportunity for 
individual growth. 29 27.62 
To keep abreast of modern trends in education 20 19.05 
To foster the overall improvement of the 
teachers, the school, and the community which 
the school serves. 9 8.57 
To promote better human relationship. 9 8.57 
Total 105 100.00 
The basis Upon Which The Local In-Service Programs Were Organized 
The data upon which the local in-service education programs were organized 
in the public schools of Dekalb County, Georgia are presented in Table 
18, page Uo which indicates the following significant points: the one 
hundred and five teachers indicated two basis upon which the in-service 
programs were organized, namely; the needs and interests of teachers and 
with the details being worked out or programmed by a faculty appointed 
U8 
committee in the large schools; whereas in the two smaller schools, the 
details of programming were done by the total faculty. This deviation, 
on the part of the smaller schools, was due primarily to limited person¬ 
nel, thereby reducing these faculties to the size of a planning committee 
anyway. At this point, the writer, a teacher in the Dekalb School System, 
wishes to make this comment, namelyj that since the administrators of the 
Dekalb Schools carry on a program of in-service education for the contin¬ 
ued professional growth of principals, much of the ’’know how" and 
experiences gained from these meetings plus their summer program is 
carried back to the individual schools with a great degree of uniformity; 
hence, this explains, to some degree, the pattern of uniformity through¬ 
out the Dekalb County Schools. 
Finally, the data would appear to support the assumption that 
the educational offerings found to be operative in one school exists in 
all of them, and that the same direction, and perhaps, the same degree 
of professional growth and improvement can be found in all of the schools 
of Dekalb County, Georgia. 
TABLE 18 
DISTRIBUTION OF THE RESPONSES GIVEN BY THE NEGRO TEACHERS IN STATING 
UPON TISHAT BASIS THE LOCAL IN-SERVICE PROGRAM WAS ORGANIZED IN THE 
PUBLIC SCHOOLS OF DEKALB COUNTY, GEORGIA, 1957-1958 
Upon What Basis Was The Local Number 
Name of School In-Service Program Organized? Reporting Per Cent 
Bruce Street The needs of teachers, with the 
details being workéd out by a 
faculty committee 22 20.95 
County.Line The needs of teachers, planned 
by the total faculty. 8 7.62 
Hamilton The needs of teachers, worked 
out by a faculty committee. 20 19.05 
U9 
TABLE 18 - Continued 
Name of School 
Upon What Basis Was The Local 
In-Service Program Organized? 
Number 
Reporting Per Cent 
Lynwood Park The needs of teachers, worked 
by a faculty committee. 
out 
20 19.05 
Robert Shaw The needs of teachers, worked 
by a faculty committee. 
out 
26 21*. 76 
Victoria Simmons The needs of teachers, planned by 
the total faculty. 9 8.57 
Total 105 100.00 
The Structural Pattern To Which The Local In-Service Programs 
Conform.—The data on the structural pattern to which the local programs 
of in-service education in the Dekalb County, Georgia schools conform 
are presented in Table 19, page 50. Specifically, the obtained data 
reveal the following significant facts: the one hundred and five 
teachers indicated six major structural patterns to which the local 
programs conform in all six schools. These areas were: Group organi¬ 
zations, Individual Interests, General Discussions, Consultative Service, 
and Workshops-Demonstration service. Each of the previously mentioned 
areas received one hundred per cent responses with the lone exception 
of ’’individual interests" which received eighty seven or 17.16 per cent 
of the responses. Further, it was reported that the various structural 
patterns were adhered to for the expressed purpose of lending variety in 
terms of the methodology of presentation so as to foster more effective¬ 
ness to the meetings. Moreover, it would appear, that the various methods 
of presentation would have the effect of getting and keeping the attention 
of teachers as 7/ell as soliciting their participation. 
TABLE 19 
DISTRIBUTION OF THE RESPONSES GIVEN BY THE NEGRO TEACHERS IN STATING 
THE STRUCTURAL PATTERN TO V/HICH THE IN-SERVICE PROGRAM CONFORMS 
IN THE PUBLIC SCHOOLS OF DEKALB COUNTY, GEORGIA 1957-1958 
Structural Patterns 
Number of 
Responses Per Cent 
Group Organizations 105 100.00 
Individual Interests 87 17.16 
General Discussions 105 100.00 
Consultative Service 105 100.00 
Workshops-Demonstrations 105 100.00 
The Professional Library Available To The Dekalb County Schools.— 
The one hundred and five teachers of Dekalb County, Georgia were asked 
to indicate what books and periodicals were available and utilized in 
their in-service programs. The data revealed that the professional 
library available to them came from two sources, namely: The Dekalb 
County Materials Center housed in the Dekalb County Board of Education's 
executive offices and the County Bookmobile Service. This implies that 
the same books and/or periodicals were available to all schools. 
The teachers listed such books and/or periodicals which were 
available as follows: (a) Childhood Education, (b) Child Development, (c) 
Home -Room Guidance, (d) Psychology in Education, (e) Educational Psy¬ 
chology, (f) Tests and Measurements, (g) Journal of Exceptional Children, 
(h) Supervision, (i) The Nation's Schools, (j) Elementary School Journal, 
(k) Administering; The Secondary School, (1) Principal At Work, (V' 
Administration of The Modern Elementary School, (n) Theories of Learning, 
(o) School Executive, (p) Theories and Practices of Teaching, (q) The 
Guidance of Learning Activities, (r) Introduction To Exceptional Children, 
(s) Teaching of Science in The Elementary gchool, (t) Teaching of Social 
Studies in the Elementary School, (u) Understanding The Elementary School 
Child, (v) Daily Schedule s and High School Organization, (w) Teaching For 
Better Schools, (x) Improving jfatnan Relations In School Administration, 
(y) Measurement in Today's Schools, (z) Educational Administration arid 
Supervision» 
The data indicated that the above listing of books and/or period¬ 
icals were not the only materials availablej for materials on all levels 
of teaching endeavor are at the disposal of the teachers of Dekalb 
County, Georgia* Hence, the data would suggest that with the amount and 
kind of materia], resources at this disposal, the Dekalb County teaching 
personnel should be well orientated and acquainted with current method¬ 
ologies and/or techniques pertinent to the teaching profession. 
Use of Professional Literature.—In response to the item on the 
questionnaire which asked what use was made of the available professional 
literature, the teachers did not indicate a wide-variety of specific 
uses. Their responses can be generally summed up as follows: (a) materials 
for group reports, (b) providing materials for individual and group 
reports, (c) outline materials panel discussions, (d) preparing reports 
on current practices prevailing in school or school systems today, (e) 
preparing daily schedules and in setting up procedures for guidance 
programs, (f) in setting up the pupil activity program. 
In summary, the data would appear to support the assumption that 
the professional literature was used to keep abreast of current method¬ 
ologies and to be used as guides in solution of various instructional 
problems . 
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The Selection and Presentation of Problems For Study»—In response 
to the item on the questionnaire ■which asked how the teachers go about 
getting problems for study. The responses followed a general pattern 
which can be catagorized into the following specifies: (a) each teacher 
was asked to turn in a list or a problem based upon his individual need 
or interest. The total list of problems would be categorized by a 
committee to eliminate duplications, (b) Problem areas would be chann¬ 
eled to the chairman of the grade or subject level on which the indivi¬ 
duals were teaching, (c) discussions among the teachers on the various 
grade or subject levels would prevail to determine vihich problems were 
the most- urgent and required immediate attention. 
The data would appear to support the assumption that those 
criteria of selection of problems for study provided the fullest oppor¬ 
tunity for meeting the expressed needs and interests of the teachers 
themselves. 
Procedures used To Promote Better Inter-Faculty Relationships.— 
In response to the item on the questionnaire for the teachers to indicate 
whatever procedures that were used to foster a wholesome inter-faculty 
relationship for the working groups of staff members, the following five 
areas were categorized from the obtained data: (a) the principal or 
chairman set the tone or atmosphere and conducted the meeting informally, 
(b) social activities were a part of the meetings, (c) teachers endeavored 
to help others who had brought problems before the body for consideration, 
(d) the recognition of -the worth and respect of all faculty members was 
maintained at all times, and (e) each staff member had an opportunity for 
participation. 
Thusly,' it is reasonable to conclude from the data presented, 
53 
that one of the means for a successful in-service program is the atmosphere, 
the calibre and level of the inter-faculty relationship present in the 
group meetings. 
The Extent To Which Teachers Professional Problems Are Being Met 
Through The Local In-Service Education Program.—The data on the extent 
to -which the professional problems are being met through the local in- 
service education programs in the Dekalb County Schools are presented in 
Table 20, page 5U* Specifically, the data revealed that thirty-six or 
3U.28 per cent of the teachers indicated that their professional problems 
had been served a great deal; thirty four or 32.38 per cent indicated 
that their professional problems had been solved fullyj twenty-five or 
23.80 per cent indicated their problems had been met to some extent; and 
ten or 9.92 per cent indicated that their problems had not been met at 
all. Table 20 reveals further, that since ninety-five or 9O.I4.8 per cent 
of the teachers reported that, to some degree, their professional problems 
had been served by the operation of local in-service programs, the ten 
or 9.52 per cent who indicated no help had been given would appear to be 
slightly insignificant. 
The data would appear to support the assumption that the overall 
service rendered by the local in-service program is good and should 
continue to improve. However, the 9.52 per cent who indicated no help 
in the solution of their problems should be rechecked for the purposes 
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of ascertaining detailed answers, the results of which should be fruit¬ 
ful to the local in-service programs. 
The County-Wide In-Service Education Program.—The data in 
response to the item on the questionnaire concerning the existence of an 
in-service program for the county are presented in Table 21, page 
and reveal the following specific facts: one hundred and five or 100 
TAEIE 20 
DISTRIBUTION OF RESPONSES GIVEN BY THE NEGRO TEACHERS IN STATING TO 
WHAT EXTENT THEIR PROFESSIONAL PROBLEMS AS TEACHERS ?JEEE MET 
THROUGH THE LOCAL IN-SERVICE EDUCATION PROGRAMS IN THE 
PUBLIC SCHOOLS OF DEKALB COUNTY, GEORGIA 1957- 
1958 
Extent To Which Professional 
Problems Were Served 
Number 
Responding Per Cent 
A Great Deal 36 3U.28 
Fully 3h 32.38 
Some 25 23.80 
None 10 9.52 
Total 105 99.98 
per cent of the teachers responded '’yes" to the existence of an in-service 
program for the county. This coordinated response would serve to indicate 
that the county in-service program, has to some degree, touched the lives 
of all personnel in the county. 
TABLE 21 
DISTRIBUTION OF THE RESPONSES GIVEN BY TIE NEGRO TEACHERS IN RESPONSE 
TO THE ITEM ON THE QUESTIONNAIRE ASKING IS THERE AN IN- 
SERVICE EDUCATION PROGRAM OPERATIVE ON A COUNTY- 
WIDE BASIS FOR THE PUBLIC SCHOOLS OF 
DEKALB COUNTY, GEORGIA, 1957-58 
Number of 
Response Responses Per Cent 
Yes 105 100.00 
No 0 0.00 
Total 105 100.00 
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How County-Wide In-Service Program is Set Up«—The data from the 
responses of the teachers to the item on the questionnaire asking -what 
basis the county in-service program vies set up are presented in Table 22, 
page 55 which indicate the following points: the one hundred and five 
teachers indicated tvvo major premises upon which the county in-service 
program was organized, namely: a study of group problems and a consider¬ 
ation of departmental problems. At this point, the writer would like to 
again inject a personal point of reference, namely: that since there is 
in operation both a local and a county in-service program, the individual 
problems of teachers are left to the individual school since each school 
situation presents its unique problems. Thus, from the previous data 
obtained and contained in this research, it would appear to support the 
assumption that these criteria for the selection and channeling of the 
teachers various professional problems is sound and merits much commend¬ 
ation. 
TAB IE 22 
DISTRIBUTION OF THE RESPONSES GIVEN BY THE NEGRO TEACHERS TO THE ITEM 
ON THE QUESTIONNAIRE ASKING UPON WHAT BASIS ARE THE COUNTY-WIDE 
IN-SERVICE PROGRAM SET UP FOR TIE DEKALB COUNTY, 
GEORGIA, SCHOOLS, 1957-58 
Basis upon Which County In-Service Number 
Program is Organized Responding Per Cent 
Group Problems 105 100.00 
Departmental Problems 105 100.00 
How Specific Problems are Solved on A County-Wide Basis.— The 
data on the responses of how specific problems are solved on a county- 
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■wide basis are presented in Table 23 below which indicates the following 
specific data: thirty-one or 29.52 percent indicated the method of dem¬ 
onstrations as being the most valuable in the solution of their specific 
problems; twenty-seven or 25*71 per cent indicated workshops; twenty-one 
or 20.00 chose panel discussions; and thirteen or 12.38 per cent selected 
the use of consultants and conferences, respectively. From the data 
presented, it is reasonable to conclude that a combination of methods 
were used in the solution of teachers specific problems on a county-wide 
basis. 
The data would appear to support the assumption that no one v<ay 
is best in attempting to solve group or individual problems; hence, variety 
in the solution of problems was used in an attempt to reach all of the 
personnel who had specific problems. Finally, it would appear that this 
method of handling the specific problems of the teachers, again, merits 
much commendation. 
TAB IE 23 
DISTRIBUTION OF THE RESPONSES GIVEN BY TEACHERS TO THE ITEM ON THE 
QUESTIONNAIRE ASKING HOT THEIR PROBLEMS ARE SOLVED THROUGH 
THE COUNTY-WIDE IN-SERVICE PROGRAM OF THE DEKALB 
COUNTY, GEORGIA PUBLIC SCHOOL SYSTEM, 
1957-1958 
Procedures for Solving 
Specific Problems 
Number of 
Responses Per Cent 
Demonstrations 31 29.52 
Workshops 27 25-17 
Panel Discussions 21 20.00 
Use of Consultants 13 12.38 
Conferences 13 12.38 
Total 105 99.99 
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TABLE 24 
DISTRIBUTION OF THE RATING RESPONSES GIVEN BY THE NEGRO TEACHERS ON LOCAL AND COUNTY IN-SERVICE PROGRAM 
AS REPORTED BY THE TEACHERS IN THE PUBLIC SCHOOLS OF DEKALB COUNTY, 
GEORGIA, 1957-58 
Local Programs County Program 
Excellent Good Fair Poor Total Excellent Good Fair Poor Total 
A. Organization: 
1. The aims and objectives of the in-service program are 
clearly defined to the extent that the program may 
presuppose each teacher feels that the program of in- 
service education is making a definite contribution 
towards his or her professional growth. 45 37 12 5 105 28 42 30 5 105 
2. The present program of in-service education is pro¬ 
jected out of the needs of classroom teachers, and 
their immediate problems. 45 37 12 5 105 37 44 20 4 105 
5. The orientation of new teachers entering the profess¬ 
ion and recognition of their needs are provided for 
in the existing program of in-service training. 51 28 4o 6 105 68 30 7 0 105 
4. Services of laymen and non-school agencies are 
utilized in the in-service education program in order 
that the aims and goals of the school may be soundly 
projected. 21 39 4l 4 105 10 18 42 35 105 
5. Special problems that confront individual teachers 
are noted, grouped and organized into a systematic 
manner to be referred for departmental study. 29 41 35 0 105 51 33 21 0 105 
B. Administration: 
171 182 140 20 525 194 167 120 44 525 
1. Group studies are conducted so as to insure maximum 
participation and maintainance of interest 47 ^3 15 0 105 27 19 50 3 105 
2. Problems that are attacked during the year, are 
carefvilly noted, analyzed and evaluated so as to 
lend helpful information to other study groups 
attacking related problems. 29 36 31 8 105 49 41 15 0 105 
5- Methods employed in conducting in-service study 
groups are signed specifically to promote better 
classroom teaching and the promotion of pupil growth. 62 33 15 0 105 69 31 5 0 105 
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TABLE 24 - Continued 
Local Programs County Program 
Items Excellent Good Fair Poor Total Excellent Good Fair Poor Total 
4. Present Bnphasis is given towards the implementing 
of community resources as a means of enriching the 
curriculum. 41 4l 13 10 105 18 21 31 36 105 
5. Democratic participation in all phases of the in- 
service program is carried out as a means of pro¬ 
moting teacher growth in professional relationships. 55 35 15 0 105 43 39 19 4 105 
6. The administrative policies of the in-service organi¬ 
zation are so geared as to recognize the existence 
of individualization of teacher interest and parti¬ 
cipation, and as a result attempt to meet these 
needs by following a non-partisan plan of action. 55 41 6 3 105 31 27 41 5 105 
7. Current research materials and consultants are 
brought into the existing program in order to make 
teaching personnel and administrators more cognizant 
of current trends and practices derived from in- 
service education in the following Aspects: 
A. Methods and procedures for conducting 
programs of in-service education. 27 27 31 10 103 39 47 19 0 105 
B. Experimental work now being done in 
curriculum innovations. 39 51 15 4 105 39 51 15 4 105 
C. Building better teacher, pupil, and 
community relationships. 63 32 10 0 105 5 14 57 22 105 
D. Evaluating and effective program of 
in-service education. 31 60 11 4 105 23 47 40 0 105 
Sub-Total 418 399 162 39 1050 3^3 537 292 74 1050 
589 581 302 59 537 504 412 118 Grand Total 
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Teacher's Ratings on Aspects of Organization and 
Administration of Local and County In- 
Service~Education Programs 
The data on the Negro teachers' rating of aspects of organization 
and administration of the in-service education programs existing in the 
Dekalb County, Georgia Public Schools are presented in Table 21;, pages 
5>7j 58, and 59. These data will be presented under the appropriate sub¬ 
captions immediately below. 
Reaction to Aspects of Organization of In-Service Programs.— 
Table 2k shows that for the specific factors of (a) clearly defined aims 
and objectives, (b) programs developed out of the needs of teachers, (c) 
orientation of new teachers, (d) utilization of the services of laymen 
and non-school agencies, and (e) departmental studies of the specific 
problems of the individual teacher, in the general area of organization 
of the in-service program, the rating of the teachers were as follows: 
the total "excellent” responses were 171 and 19U for the local and 
county program, respectively; the total "good" responses were 182 and 
167 for local and county program respectively; the total, "fair" responses 
were llj.0 and 120 for local and county programs, respectively; and the 
total "poor" responses were 20 and kk» respectively, for local, and county 
programs. 
The ranking of the ratings for the local programs was "good.", 
"excellent," "fair," and "poor" as compared with the county program 
which was "excellent," "good,", "fair," and "poor." It appears that the 
teachers of Dekalb County, Georgia were of the opinion that the organi¬ 
zation of the in-service programs, both on a county and local basis was 
about the same. 
Reaction to Aspects of The Administration of In-Service Programs. 
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Table 2k shows further, that for the specific factors of (a) insurance 
of maximum participation and interest in group -work, (b) evaluation and 
aharing of group findings in their study, (c) promotion of better teach¬ 
ing techniques and pupils growth, (d) utilization of community resources 
in enriching the curriculum, (e ) democratic participation of all in the 
activities, (f) administrative policies of recognition of individual 
teach worth and respect, and (g) the utilization of research materials 
and consultants, in the general area of administering the in-service 
program, the rating reported by the teachers were as follows; the tdal 
'’excellent» rating was I4I8 and 3k3 for the local and county programs, 
respectively; the total "good'’ rating was 399 to 337, respectively, for 
the local and county programs; the total "fair" for local and county 
programs was 162 to 292, respectively. 
The ranking of the ratings for the local programs ’were : 
’’excellent," "good," ’’fair,’’ and "poor" for the county program. It is 
significant to note, however, even thoughtthe rankings were on the same 
level, on a comparative basis, the detailed total ratings under each 
category gives an edge to the excellence of the administration of the 
in-service to the local programs. This rating might have been influenced 
by the degree to which the teachers work with the program in their 
individual schools as compared to their work with respect to the county 
program. 
For the combined ratings of organization and administration of 
the inservice education programs, the teachers indicated the following 
rank: the total "excellent" ratings were 389 and 337, respectively, for 
local and county programs; the total "good" ratings were 381 to %0k for 
the local and county programs, respectively; the total ’’fair’’ ratings 
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•were lil2 to 302 for the county and local programs, respectively; and the 
total -poor” ratings were 118 and $9 for the county and local programs, 
respectively. Thusly, the organization and administration of the in- 
service education program on a local level was given a slight edge as 
compared with the county in-service program. 
The analysis and interpretation of these data appear to warrant 
the conclusion that the local and county in-service education programs 
of the Dekalb County Public Schools are of high calibre and are meeting 
the professional needs and interests of the teachers; for the programs 
are based upon the current interests and needs of these teachers as well 
as being well-planned and executed. These findings were a commendation 
to the educational leadership and professional pride of the total educa¬ 
tional personnel serving the children and youth of Dekalb County, Georgia. 
Specimen Programs and Reports on The Conduct of In-Service 
Programs ♦— In an attempt to gather all of the pertinent data pertaining 
to the operation cf the in-service education program in Dekalb County, 
Georgia for the school year, 19^7-19^8, specimen programs and the 
•'minutes” of the in-service meetings held were examined as a means of 
further validating the obtained data. An examination of specimen 
programs and the "minutes” of the meetings revealed such significant 
facts about the in-service program as are summarized in the statements 
immediately to follow. 
The data derived showed; first, that for the purposes of organ¬ 
ization all of the teachers, according to their level of teaching 
assignments, had been assigned to three groups: the primary Study Group, 
the Intermediate Study Group, and the High School Study Group; second, 
the first two in-service meetings for the year were devoted to the 
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orientation of the new or beginning teachers to the overall program of 
Dekalb County and a demonstration workshop, with the activities centered 
around the theme, «Current Teaching Tips In Today’s Schools," Staff 
members from the Instructional Department, Dekalb Count Board of Education, 
selected classroom teachers from each of the six schools on each grade 
and subject-matter areas, and classroom teachers from the Atlanta Public 
School System, served as consultants in-charge of the demonstration- 
workshopj and thirdly, the data indicated that the in-servi.ce program for 
the year was set up based upon the professional needs, problems, and 
interests of the teachers. Finally, the data indicated that the last 
in-service meeting of the year was given over to a comprehensive 
evaluation of procedures and practices pursued during the year. 
Observation of Activities of The Study Groups.-—As a member of 
the Dekalb County Teachers Association, the writer participated in and 
had an opportunity to observe first-hand the activities carried on in 
the in-service education meetings. The observation of the in-service 
education program as it was carried out in these meetings may be summa¬ 
rized in the sequential statements to follow: 
1. There specific plans made for the study groups in terms of 
their professional needs and interests of the teachers at the 
three levels of organization, primary, intermediate, and 
high school. 
2. The procedures of techniques to be utilized in carrying out 
the study group work was a combination of workshop, demonstra¬ 
tion, use of consultants, general discussions, and committee 
reports. 
3. There was evidence of long-range planning of the nature and 
scope of the program of activities for the work of the year. 
U. There was evidence that recommended practices in the 
professional literature on the conduct of in-service educa¬ 
tion programs were being followed such as: 
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a. Organizing and carrying out a program based upon the 
professional needs and interests of teachers. 
b. Making provisions for both short and long range planning. 
c. Organizing a program with definite aims and objectives. 
d. Making provisions to insure a high degree of teacher 
participation. 
Data on The Interviews 
Data Derived From Structured Interviews.—The data derived from 
the interviews held with administrators and classroom teachers concern¬ 
ing their reactions on the activities of the in-service education 
programs were sought as a means of checking the authenticity of the 
questionnaire data and for obtaining any additional data pertaining 
thereto. 
Interviews With School Administrators.— Four school administrators 
expressed the belief that most of the professional needs of their teachers 
were being met through the present in-service pro? rams as was evidenced 
by the progress being made in their schools. They felt that this 
condition prevailed because the in-service pregrams were based upon the 
basic needs and interests of their teachers. Further, since the in- 
service education program committee was made up of classroom teachers from 
the combined schools, whatever their needs and interests were could be 
easily injected into the in-service program. 
Three other administrators expressed the belief that essentially 
their teachers basic needs and interests were being met through the 
present in-service programs, however, they felt that the county program 
should be modified slightly to include more experimentation and long- 
range research. Nevertheless, they believed that the present program 
was very helpful to their teachers. 
Interviews With Classroom Teachers.— The fifty-five classroom 
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teachers interviewed expressed the belief that the present structure of 
the in-service education program was of such high calibre and helpful¬ 
ness to the teachers that until that an evaluation proved it to be in¬ 
effective, it basically, should remain the same. Further, since teachers 
appear to be improving their teaching methodologies each year, as is 
evidenced by yearly evaluations, there is no need for re-organization. 
Summary of Data Obtained Through Interviews With Educational 
Personnel.—The structured interviews held with school administrators 
and fifty-five teachers in the Dekalb County, Georgia Public Schools are 
summarized in the statements below. 
1. The county in-service education program was described as 
being of great value to the teachers in their individual 
schools. 
2. The organization and administration of the county in-service 
education program was structured in such a manner as to 
insure maximum participation of all the personnel. 
3. The in-service education program was not in need of re¬ 
organization, however, some few minor modifications might 
be made so as to insure against any duplications. 
U. That overall, the in-service education program was of great 
value to all of the educational personnel and desreves a 
high commendation. 
General Summary of The Findings.—The overall findings which have 
been revealed through this research may be summarized in the significant 
statements to follow. 
1. It appeared that the Negro teachers of Dekalb County, Georgia 
have the basic level of preparation as shown by the types of 
certificates held by them. 
2. The majority of the teachers were found, for the most part, 
to be presently employed in their major and minor fields of 
concentration. 
3. It appeared that the majority of the teachers had minor 
fields of concentration along with their major fields of 
concentration. 
(è 
I;. The nimber of teachers pursuing the master's degree was 
relatively high as was the number of teachers who have earned 
the master's degree. 
5. It appeared that adequate library facilities and reading and 
instructional materials were available to the educational 
personnel in carrying on a supurb in-service education 
program. 
6. It was surprising to learn the faith that the teachers had 
for the in-service education program. 
7. It appeared that the in-service education was meeting the 
professional needs and interests of the teachers. 
8. The data seems to support the fact that the in-service educa¬ 
tional program was, to some degree, paralleling state and 
national criteria for conducting in-service study groups. 
9. It was refreshing to ascertain the high degree of exactness 
with the in-service program was utilizing current educational 
theory and practice in the solution of teacher's problems. 
10. It appeared that the present structure of the in-service 
education program should not be reorganized since it appears 
to be consonant with state and national criteria in its 
structural pattern. 
11. The data appear to support the assumption that the Negro 
teachers of Dekalb County, Georgia are sensitive to the 
worthwhileness of an in-service education program in 
stimulating professional growth and development. 
CHAPTER III 
SUMMARY AND CONCLUSION 
Introductory Statement»—The need for in-service education 
presents no new problem to school administrators. For many years they 
have labored to improve the efficiency of their teaching personnel 
through faculty meetings, departmental meetings, and workshops prior to 
the opening of school. The results have proved effective, the problem 
still persists not only for teachers with inadequate preparation but 
also for all professional personnel. In this connection it has been 
pointed out that professional training is always a matter of degree. 
The fact is, no one is ever fully trained professionally, or, at least, 
one's preparation is never finished. This necessarily means that the 
pre-service training of most teachers needs to be supplemented by an ^.n 
in-service program program as a "refresher" to bring the teachers up-to 
date, to stimulate the individual members of the faculty, or to study 
and to inaugurate a new educational service. Moreover, teachers should 
grow continuously in their profession, taking every opportunity to 
understand the procedures most recently used as a guide for desirable 
elementary and high school practices . 
Rationale.—The in-service training of teachers has been a 
widely recognized need for many years as a necessary part of teacher 
education; consequently, school administrators and supervisors have made 
this phase of teacher-training a definite part of their administrative 
function. 
66 
Teachers should grow continuously in their profession, taking 
every opportunity to understand the procedures most recently used as a 
guide for desirable elementary and high school practices. 
With the large increases in the number of students enrolled in 
schools of Georgia, and in the nation-at-large, the teaching profession 
needs an educational personnel of the highest competence to develop and 
guide these youth towards the realization of their optimum capacity. 
Moreover, with the emergence of large consolidated and expensive school 
facilities, the need for adequate local in-service educational programs 
is greater than ever before. If the schools are to fulfill their stated 
purposes, they must have available through their educational personnel, 
the understandings, skills, and knowledges which will enable them to 
expose children and youth to the kinds of experiences which will sensitize 
them to the interests and capacities of others as an important part of 
their education for life today. This can best be accomplished through 
local in-service educational programs. 
In-service educational programs are desperately needed to help 
orientate beginning teachers to the problems and demands of the teaching 
profession. With teachers who understand and are prepared to foster the 
development of those understandings, attitudes, and skills which are 
needed by citizens of a democracy, the public schools will have a unique 
opportunity to provide foundational and functional experiences in 
democratic living. 
Evolution of The Problem.—The writer, a teacher in Dekalb 
County, Georgia, desired to investigate this problem area because it is 
of a personal concern. She considers the area of ’’in-service education" 
as an all inclusive time-consuming program to be carried on continuously 
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for the purpose of fostering the growth of teachers. Further, she has 
hoped that the findings of this study will have served to emphasize the 
opportunity and achievable potentials of an adequate in-service educa¬ 
tional program as an effective medium for stimulating and implementing 
the stepped-up curriculum in our schools . 
Contribution to Educational Knowledge.—The contribution of this 
study lies in the assumption that it has indicated the degree to which 
the in-service education program is adequately serving the professional 
needs of the Dekalb teachers. "Where the needs were not being adequately 
served, suggested ways and means of modification and/or refinement have 
been indicated so as to lend more effectiveness to the teaching personnel 
of Dekalb County, Georgia. 
Statement of The Probiem.—The major problem involved in this r 
research was the identification and application of the criteria for in- 
service education program to that currently in force in the Negro Schools 
of Dekalb County, Georgia; and to determine the extent to which the in- 
service program of Dekalb County is meeting the professional needs of its 
teachers. 
Purpose of The Study.—The major overall purpose of this research 
has been to analyze and interpret the present in-service education program 
found to be operative in the schools of Dekalb County, Georgia, and to 
ascertain the extent to which this in-service program was consonant with 
the accepted criteria for such a program. 
The specific purposes of this study have been to determine the 
following aspects of the In-service education program of Dekalb County, 
Georgia: 
1. To what extent the Dekalb County, Georgia in-service education 
program parallels state and national criteria for conducting 
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in-service study groups for beginning and teachers experi¬ 
enced in service. 
2. To what extent the in-service education program of Dekalb 
County, Georgia is meeting the needs of teachers in pro¬ 
moting their professional growth and development. 
3. To what extent trends in educational theory and practice 
are being used by the Dekalb County School System in the 
solution of problems of vital importance as identified by 
teachers. 
U. To what extent the problems surveyed all of vital concern 
to the individual teachers and groups of tesellers of Dekalb 
County, Georgia. 
3. To what extent, if any, the in-service education program of 
Dekalb County, Georgia should be re-organized to meet the 
professional needs of these teachers in the various problem 
areas as indicated by them. 
6. To formulate whatever implications for educational action as 
may be derived from the analysis and interpretation of the 
data. 
Definition of Terms.— For the purpose of this study, the follow¬ 
ing term carries the meaning and implications ascribed to its 
1. he term, ’’In-Service Education,” as used in this study, refers 
to a group, of planned learning experiences designed to foster 
the professional growth of teachers in-service. Its impli¬ 
cation for educational action is to provide for teachers on 
the job training in a real situation, with real subjects, and 
real problems. 
Locale and Research Design.—The significant aspects of the locale 
and research design of this study are characterized below. 
1. Locale.—The locale of this study was the Public Schools for 
Negroes of Dekalb County, Georgia where the field work 
connected with the research was done. The clerical and 
statistical work was carried on in the home of the writer. 
2. Period of Study.— This study was conducted throughout the 
'1957-1958 school year. 
3. Subjects.—The subjects used in this study were the one- 
hundred and five Negro teachers and administrators employed 
in the public schools of Dekalb County, Georgia, 1957-1958. 
U. Instruments.—The instruments used to collect the necessaiy 
data for this research were: (a) a specifically designed 
questionnaire; (b) specimen programs and minutes; (c) 
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interviews with principals and teachers; and (d) partici¬ 
pation by the writer in the in-service program of Dekalb 
County, Georgia during the school year 1937-ï>8* 
5. Method of Research.—The Descriptive-Survey Method of 
research, utilizing the questionnaire, interviews, minutes, 
and specimen programs, was used to collect the pertinent 
data. 
6. Criterion of Reliability.-- The criterion of reliability 
for appraising the data was the accuracy and authenticity 
of the records, the interviews, and the reactions of the 
subjects which constituted the sources of basic data. 
7. Treatment of Data.— The basic data obtained from the 
questionnaires, structured interviews, minutes, and specimen 
programs of the in-service meetings were assembled into 
appropriate tables and figures, and statistically and/or 
logically treated as dictated by the purposes of this study, 
which in turn were interpreted, with the results as report¬ 
ed in Chapter II. 
The subsequent sections of this research report are organized, 
summarized, and presented under the captions and in the order indicated 
below. 
1. The Summary of Related Literature p ertinent to the problem. 
2. Summary of the Basic Findings. 
3. The Conclusions, Implications, and Recommendations derived 
from the data. 
Summary of Related Literature.—The Summary of Related Literature 
pertaining to tbeproblem of this research has led to the selection and 
generalization of the more signficant theories, principles, and procedures 
as well as research findings pertinent to the problem of in-service 
education programs, is to be found in the abstracted statements below. 
1. Authorities agree that there is a definite need for in- 
service educational programs to foster the professional 
growth and development of teachers. 
2. It was generally agreed that four or five jæars of pre¬ 
service training is not enough to master the art of 
teaching; only years of experience and growth are conducive 
to master teaching. 
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3. It was revealed that there is much to be learned about 
teaching on the job, thereby, necessitating that an in- 
service training program become an integral part of the 
overall instructional pro .gram, and that all schools, to 
the extent of their resources, should provide such a 
program. 
1*. It was revealed that teachers nearly always have problems of 
a nature which can be helped or solved through the medium 
of an in-seevice education program. 
3. Authorities agree that there are numerous ways and means of 
conducting an effective in-service education program, 
among which are workshops, conferences, demonstrations, 
discussions, and research. 
6. It is generally agreed that in-service education programs 
should be established on the basis of professional needs 
and interests of the participants. 
7. It was indicated that a highly organized and administered 
school program provides the environment most conducive to 
professional growth, and that the elements of growth 
operate most effectively when the full participation of all 
members of the staff is effected through the coope rative 
application of the evaluative criteria to the in-service 
education program. This tends to le nd more effectiveness 
to the school situation. 
8. Authorities agreed that whatever the criteria for evaluation 
may be, it should concern itself with the total development 
of the curriculum which, in turn, would necessitate the use 
of competent personnel, and these personnel would have beën 
made aware of the curriculum improvement through the in-service 
education program. 
Findings.—The basic findings of this research are summarized 
under the appropriate table captions in the separate paragraphs immediately 
to follow. 
Distribution and Return of Questionnaires 
(Table 1) 
Of the one hundred and five questionnaires distributed to the one 
hundred and five Negro teachers emoloyed in the Dekalb County, Georgia 
Public Schools, 105 or 100 per cent usable forms were returned. 
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Distribution of The Number of Teachers in the Schools 
(Table 2) 
Of the one hundred and five Negro teachers employed in the public 
schools of Dekalb County, Georgia, thirty or 28.57 per cent were employed 
in the high schools, while seventy five or 71»U3 per cent were employed 
in the elementary schools. The data further revealed that there were six 
schools: three elementary schools, two combination elementary and high 
school, and one separate high school. 
Distribution of The Years Teachers Have Been in Present Location 
(Table 3) 
The teachers had been working in their present school locations 
or situations from one to forty years. Specifically, it was shown that 
thirty-five or 33*33 per cent of the teachers employed had been working 
from eleven to fifteen years. This would appear to indicate that the 
tenure of teachers in Dekalb County is relatively long, indicating a 
low degree of teacher turnover. 
Distribution of The Total Teaching Experience of The Teachers TTasm)  
Of - the one hundred and five Negro teachers employed in Dekalb 
County, Georgia public schools, the range of years of employment within 
the county but not in the same school unit was from one to forty years. 
There was a close similiarity in both the range and concentration areas 
for the tenure at school units and teaching experience within the 
county. For instance, thirteen or 12.38 per cent of the teachers had 
been employed by the county for a period of from one to five yearsj 
twenty-one or 20.00 per cent had been employed from six to ten years; 
while the largest number, thirty-five or 33*33 per cent was employed for 
a period of eleven to fifteen years. Only three or 2.85 per cent of the 
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teachers had been employed for a period longer than twenty-five years. 
It ■'would appear that for the Negro teachers of Dekalb County, Georgia, 
teaching experience -within the county is tantamount to tenure; for there 
-was found very little of reassignment of the teachers to different school 
units. 
Distribution of Teachers Experience Prior to Employment in Dekalb 
(Table 51 
The total teaching experience of the one hundred and five Negro 
teachers prior to their employment in Dekalb County, Georgia showed a 
range of years from a low of one year to a high of twenty-four years. 
Specifically, Table 5 showed the prior teaching experience to be as 
follows: five or 1|.?6 per cent for the period of twenty-one to twenty- 
four years; three or 2.86 per cent for the period of 17-20 years; eight 
or 7*62 per cent for the period of 13-16 years; three or 2.86 per cent 
for the period 9-12 years; ten or 9.32 per cent for the period of 5-8 
years; and five or U. 76 per cent for the period of 1-U years. Seventy- 
one or 67.62 per cent indicated no prior teaching experience before 
being employed in Dekalb County, Georgia. The data appear to indicate 
that there is the policy and/or practice of employing beginning teachers 
in Dekalb County. 
Distribution of The Level of Training of Teachers 
 XTibleT)  
The training of the one hundred and five Negro teachers employed 
in the Dekalb County, Georgia public schools showed a range in training 
from three years for six or 5»71 per cent to a high of five years for 
twenty-three or 21.90 per cent. Further, fifty-one or I1.8.lj.7 per cent 
had completed four years of college; whereas twenty five or 23.80 per 
cent had one year or less of graduate training. No teacher with less 
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than three years of training had been employed. 
Distribution of Teachers With College Degrees 
anïï Sources of Degrees 
(Table-7) 
Of the one hundred and five Negro teachers employed in the public 
schools of Dekalb County, Georgia, seventy-six or 72.36 per cent held the 
Bachelor's degree, and twenty-three or 21.30 per cent held the Master's 
degree. Of the seventy-six teachers who held the Bachelor's degree, 
seventy-three or 69.32 per cent of them received their degrees from 
institutions within the state, and three or 2.86 per cent received their 
degrees from institutions outside the state. Again, it may be noted 
that of the twenty-three or 21.30 per cent of the teachers who held the 
masters degree, eight or 7*6l per cent received this degree from Atlanta 
University, while 7 or 6.67 per cent received this degree from Columbia 
University and New York University, respectively, and one or .93 per 
cent received this degree from Iowa State University. Only six or 3«71 
per cent of the teachers did not hold a degree from any institution of 
higher learning. 
Distribution of Current Trends in Teacher Preparation 
(Table 8) 
The three teachers not holders of the Bachelor's degree are 
presently working to obtain that degree in elementary education. Of 
the fifty-one teachers who were presently working toward a Master's 
degree; thirty-two are seeking a Master's degree in Elementary Education; 
seven are seeking the Master's degree in Secondary Instruction; four are 
seeking the Master's degree in Library Science; three in Physical 
Education; one in Mathematics; three in Science; and one in Administration 
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Distribution of Teachers TKho Hold Degrees in Ma jor and 
~ Minor Field s cf Preparation 
"TTSbTë J) 
Of the ninety-nine Negro teachers who held the Bachelor's degree 
and were employed in the public schools of Dekalb County, Georgia, fifty 
seven or 57*58 per cent held a major in Elementary Education; four or 
li.Oit per cent held degrees in Science, Mathematics, English, Library 
Science, Physical Education, and Music, respectively; five or 5*05 per 
cent held degrees in Social Studies and Home Economics, respectively. 
There was a range in choice of twelve major areas and six minor 
areas of preparation. The minor areas of concentration of these teachers 
were : Secondary Education, Music, Library Science, Social Studies, 
Elementary Education, and Physical Education. 
Distribution of Types of Certificates Held By Teachers 
"(Table 10) 
The types of certificates held by the one hundred and five Negro 
teachers employed in Dekalb County, Georgia were reported as follows: 
twenty-three or 21.90 per cent held the professional Master's level 
certificate; seventy-six or 72.38 per cent held the professional certi¬ 
ficate based upon four years of college; and six or 5*71 per cent held 
the certificate based upon three years of college. 
Distribution of Teachers not Teaching in Major or Minor Fields 
(Table"" TT)  
Of the one hundred and five Negro teachers employed in the public 
schools of Dekalb County, Georgia, eleven or IO.I4.7 per cent were not 
teaching in either their major or minor fields of preparation. 
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Distribution of The Number of Grades Taught by the Elementary Teachers 
'(Table TTf 
Of the one hundred and five Negro teachers employed in the oublie 
schools of Dekalb County, seventy one or 9ii«6? per cent taught only one 
grade; while four or 5*33 per cent taught two grades; and none taught three 
or more grades. 
Distribution of The Number of Subjects Taurht by The High School Teachers (WFljJi  
The data concerning the thirty Negro high school teachers and the 
number of subjects taught are as follows: fifteen or 50 per cent taught 
one subject; ten or 33.33 per cent taught two subjects; three or 10 per 
cent taught three subjects; and two or 6.6? per cent taught four subjects. 
Distribution of The Professional Headings of Teachers 
(Table 1U) ' ~~ 
The periodicals and journals of a professional nature listed in 
the highest frequency as subscribed to or read by the teachers were 
reported as follows: The Herald, Instructor, Grade Teacher, Progressive 
Teacher, Journal of Health, Elementary and Primary Activities, and Art 
Activities» The data supports the assumption that these materials were 
the most widely read by teachers. 
Distribution of The Responses Indicating The Presence 
or Absence of an In-Service Program 
OSblëT!31    
One hundred and five or 100 per cent of the Negro Teachers who 
returned questionnaires indicated Myes'’ as to the presence of an in- 
service program in operation. Table 15 further indicated that these in- 
service meetings were held monthly. 
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Distribution of The Areas of Primary Importance To Teachers 
For Promoting In-Service Growth 
 CTâETe IS)  
Procedures in Classroom Instructions ranked first as a primary 
area of importance for promoting in-service growth in the teaching 
personnel of Dekalb County, Georgia; Curriculum Construction ranked second; 
while Human Growth and Development and Guidance Activities ranked third 
and fourth, respectively; and Measurement and Evaluation of Pupil Progress 
and Experimentation in Selected Aspects of Methods of Teaching ranked 
5»5>, respectively. 
Distribution of The Responses Indicating The Objectives 
of The In-service Program 
(Table Ï7) 
The objective of an in-service education program stated in the 
highest frequency by the one hundred and five Negro teachers of Dekalb 
County was item number one which received a response of thirty-eight 
36.19 per cent; item number two and three received responses of twenty- 
nine or 27.62 per cent and twenty or 19.09 per cent respectively; and 
items number four and five each received nine responses or 8.57 per cent. 
Distribution of The Responses of Teachers Indicating 
Upon What Basis The Local In-Service Program 
is Organized 
TTabTe IB) 
The one hundred and five Negro teachers employed in Dekalb 
County, Georgia indicated two major premises upon which the local in- 
service program was organized: the needs of teachers, with the details 
being worked out by a faculty committee or the details were worked out 
by the total faculty in the smaller schools. 
Distribution of The Responses Indicating The Structural Pattern 
To Which Hie Local In-Service Programs Conform 
(Table 17) 
The one hundred and five Dekalb County Negro teachers indicated 
six major structural patterns to ■which the local programs of in-service 
education conform in all six schools. There were reported as: Croup 
Organizations; General Discussions; Consulative Service; Workshops- 
Demonstrations; and Individual Interests. All areas received one hundred 
and five or 100 per cent responses with the lone exception of Individual 
Interest which received eighty-seven or 17.16 per cent of the responses. 
The Professional Library Available To The 
DeKalH~Oouniy~g chools 
The data pertaining to the professional library available to the 
Dekalb Schools indicated a wide range of reading and instructional materials 
which comes from two primary sources: The Dekalb County Board of Education's 
Materials Center and The Dekalb County Bookmobile Service. The same 
materials were available to each school on requisition, with materials 
being available for all levels of instructions. 
The Use of Professional Literature 
The responses from the one hundred and five Negro teachers in 
Dekalb County as to the uses made of professional literature can be summed 
up as follows: (a) materials for group reports, (b) materials for 
individual and group reports, (c) outline materials for panel discussions, 
(d) preparing reports on current practices used in schools today, (e) s 
setting up pupil activity programs, and (f) preparing daily schedules and 
in setting up guidance programs. 
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The .Selection and Presentation of Problems For Study 
The one hundred and five responses from the Negro Teachers in 
Dekalb County as to the sele ction and presentation of problems for 
study followed a general pattern, which is categorized as follows: (a) 
turn in a list or a problem area based upon individual need or interest, 
(b) problem areas are channeled to the chairman of the grade or subject 
level on which the individual is teaching, and (c) discussions were held 
among the teachers on the various grade or subject level to determine 
which problems were the most urgent and required immediate alteration. 
Procedures Used To Promote Better Inter-Faculty Relationships 
The one hundred and five responses from the Negro teachers in 
Dekalb County as to procedures used to promote better inter-faculty re¬ 
lationships were categorized as follows: (a) the principal or chairman 
set the tone or atmosphere and conducted the meeting informally, (b) social 
activities were a part of the meetings, (c) teachers endeavored to help 
others who had submitted problems before the staff for consideration, 
(d) the recognition and worth of each individual faculty member was 
maintained at all times, and (e) each staff member had an opportunity 
for participation. 
Distribution of The Responses Relating To The Extent To Which 
Teachers Problems Are Solved Through The 
Local In-Service'Program 
"Tïable 20) 
Responses of the one hundred and five Negro teachers of Dekalb 
County as to the extent to which their professional problems were being 
solved through the local in-service programs were as follows: thirty- 
six or 3U.28 per cent indicated their problems were being cared for "a 
great deal]" thirty-four or 32.38 per cent indicated '’fully;" 
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twenty-five or 23.80 per cent reported "some;” and ten or 9.32 per cent 
indicated "no help" given in the solution of their problems. 
Local 'Status of The In-Service Program 
As reported previously in the study, in-service programs were held 
in all schools as well as on a county-wide basis. The frequency of the 
meetings held was once a month for nine months. The structured patterns 
followed by all schools for conducting in-service programs were: meetings 
for presentation of special problem areas of teachers set up at the 
beginning of the year with a calendar being made up covering all meetings 
organization of teachers into groups for study during the year; selecting 
consultants andprogram participants; and individual participation on the 
part of all teachers to contribute to some aspect of the problem area 
presented. 
Films, filmstrips, books, consultants, and periodicals for 
demonstration, instruction, and research use were reported as being used 
in all schools in the development of their local in-service programs. 
The problems that were reported under study in the local schools were 
considered as being either local or based upon individual interest, as 
manifested by the teaching personnel. 
All schools indicated that social activities were held during or 
immediately following the in-service meetings as a means of promoting 
inter-faculty relationships. 
Distribution of The Responses Indicating The Presence or 
Absence of An In-Service Program on A County-’Tide Basis 
CTSbTTZT}  
The one hundred and five Negro teachers returned questionnaires 
which indicated 100 per cent "yes" responses as to the existence of a 
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county-wide in-service education program in Dekalb County, Georgia. 
Distribution of The Responses Relating To The Basis Upon Which 
The County -Wide In-Service Program Was Organized 
(Table ?T) 
The responses from the one hundred and five Negro teachers of 
Dekalb County, Georgia indicated two major premises upon which the county 
in-service program was organized. These premises were: group problems 
and departmental problems, with each area receiving one hundred and five 
or 100 per cent responses. 
Distribution of The Responses Indicating How Teachers Problems 
are Solved Through ""The County In-Service Education Program 
(TableT37 
Table 23 indicated the following specific data: thirty-one or 
29.52 per cent of the teachers indicated their problems were solved 
through demonstrations; twenty-seven or 25.71 per cent of the teachers 
reported workshops helped them solve their problems; twenty-one or 20 
per cent of the teachers indicated that panel discussions helped them; 
and 13 or 12.38 per cent of the teachers reported that the use of con¬ 
sultants and conferences, respectively, aided them in the solution of 
their problems. 
Distribution of Teachers Ratings On Aspects of Organization 
and Administration 0? Local and County Kn-iService 
Education Programs 
(Table 210 
The data on the teachers’ rating on aspects of organization and 
administration of the in-service education programs operative in the 
public schools of Dekalb County, Georgia for 1957-1958, are presented 
under the appropriate sub-captions immediatley to follow: 
Reactions To Aspects of Organization of In-Service Education 
Programs.—The rankings for the local programs -were "excellent," "good," 
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"fair," and "poor" as compared with the same ranking for the county in- 
service program. It appeared that the Negro teachers of Dekalb County were 
of the opinion that the organization of the local in-service education 
program was about the same as that for the county. The only deviation 
being one of degree in terms of a few more responses He aning towards the 
local programs. 
Reaction To Aspects of Administration of In-Service Education 
program.—The ranking of the ratings for the local programs was "excellent," 
"good," "fair," and "poor" for the county program. It was significant 
to note, however, that even though the rankings were on the same level, 
the detailed total rankings under each category gives a slight edge to 
the excellence of the administration of the local programs. This reaction 
might well be influenced by the degree of closeness with which individual 
teachers work with the in-service program in the local schools. It 
appears again, however, that the Negro teachers of Dekalb County we re of 
the opinion that the administration of the county in-service program was 
consonant to that of the local level. 
The analysis and interpretation of these data warrant the con¬ 
clusion that the in-service education programs for the Negro schools of 
Dekalb County were of the opinion that the administration of the county 
in-service program was consonant to that of the local level. 
The analysis and interpretation of these data warrant the con¬ 
clusion that the in-service education programs for the Negro schools of 
Dekalb County, Georgia are of high calibre and are meeting the profession¬ 
al needs and interests of the majority of the teaching personnel. 
General Summary of The Findings.—The overall findings which were 
revealed through this research are characterized in the statements to 
follow. 
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1. It appears that the Negro teachers of Dekalb County, Georgia 
have the basic level of preparation as shown by the certi¬ 
ficates held by them» 
2. The members of the Negro teaching personnel of Dekalb County, 
Georgia, for the most part, were found to be teaching in 
their major or minor fields of preparation. 
3» It appeared that adequate professional library facilities and 
supply of reading and instructional materials were available 
in carrying on an adequate in-service education program. 
1+. It appeared that the Dekalb County, Georgia in-service 
education program paralleled that of state and national 
criteria for conducting in-service study groups. 
3» It was revealed that current trends in the use of educational 
theory and practice were being used in the solution of teachers' 
vital problems. 
6. The data would appear to support the assumption that there is 
no definite need to re-organize the Dekalb County, Georgia in- 
service education program at present. 
7. On a comparative ba.sis, a large number of Dekalb County, 
Georgia Negro teachers have earned the Master's degree and 
a suprisingly large number was presently pursuing that degree. 
8. The Negro teachers of Dekalb County, Georgia appeared to be 
very sensitive to the worthwhile ness of an in-service 
education program in stimulating professional growth and 
development. 
9. It would appear that the in-service education program in 
Dekalb County, Georgia was meeting the present professional 
needs and interests of the majority of the teaching personnel. 
10, Lastly, the organization and administration of the present 
in-service program was well planned and administered conson¬ 
ant with state and national criteria. 
Conclusions.— The analysis and interpretation of the data would 
appear to warrant the following conclusions: 
1. It would appear that the present in-service education programs 
which were found operative in the public schools for Negroes 
of Dekalb County, Georgia were being carried out in line with 
accepted criteria for conducting in-service education programs. 
2. The data appear to support the belief that the in-service 
education programs in Dekalb County, Georgia, are for the 
most part, meeting the professional needs and interests of 
the Negro teaching personnel. 
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3. The data revealed that current trends in the use of educa¬ 
tional theory and practices were being used in the solution 
of teachers* vital problems. 
U. It v;as vividly indicated that the present structure of the 
in-service education program in Dekalb County, Georgia does 
not need reorganizing. 
5* The Negro teachers of Dekalb County, Georgia appear to be 
sensitized to the worthwhile ness of additional training 
since such a large number of them wqs found to be pursuing 
the Master's degree. 
Implications.—The interpretation of the findings of this 
research would appear to warrant the following statements of implications 
1. There was evidence of indicating a "re-look" at the scope 
of the county in-service program both for the purpose of 
eliminating possible duplications and the strengthening of 
the administrative aspect. 
2. The data would support the implication that more experimenta¬ 
tion and research of a long range planning nature should 
accompany the county in-service education program. 
3. There was evidence to support the assumption that some 
teachers have not been sold on the effectiveness of the 
county-wide in-service program. 
It would appear that the use of professional literature 
should be utilized on a wider scope than that indicated 
by teachers. 
Recommendations.—The analysis and interpretation of the data 
of this research would appear to justify the following recommendations: 
1. It is recommended that the in-service education program of 
Dekalb County, Georgia be reevaluated for the purpose of 
broadening its scope so as to include more experimentation 
and research of a broad nature. This might prove more 
effective in embracing all of the teaching personnel in the 
extended services of the in-service program. 
2. It is recommended that extended ways and means of utilizing 
professional literature be pursued for the purpose of lend¬ 
ing more breadth, scope, and effectiveness to the in-service 
education program. 
3. It is further recommended that a committee or committees be 
appointed to study specific problems within the framework 
of the in-service education program of Dekalb County, 
Georgia. 
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A STUDY OF THE IN-SERVICE EDUCATION PROGRAM OF THE PUBLIC 
SCHOOLS IN DEKALB COUNTY, GEORGIA 
A Questionnaire 
For 
THE ADMINISTRATIVE AND TEACHING PERSONNEL OF THE DEKALB COUNTY 
SCHOOLS, 1957-1958 
(Note: Please answer all questions truthfully. Your answers will be 
confidential and will be used for statistical purposes only and for the 
improvement of our in-service education program. You need not sign 
your rame if you do not desire.) 
I. PROFESSIONAL STATUS. 
1. Name of school at which you are employed  
2. Number of years you have been employed in this county  
3. Number of years teaching experiende: In this county  
Outside of this county  Total teaching experience  
U. Number of teachers in this school  
5. School from which you completed your undergraduate work (check 
or list one) 
Morris Prov/n Colle ge  
Clark College  
Morehouse College  
Spelman College   
Fort Valley College  
Savannah State College  
Albany State College  
Othe rs  
6. Major field of concentration  Minor field  
7. State Degree or degrees held 
8. If you have done less than four years of college work, state 
the extent of your preparation  
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• 9. If you have done -work leading toward the masters' degree, and 
have not satisfied all requirements, state the number of hours 
done  
10. School from which you received your graduate degree, if any. 
Atlanta University  
New York: University  
Columbia University  
Northwestern University  
Tennessee State University  
Florida A & M University  
Others  
11. Are you presently teaching in your field? Yes  No  
12. If you are an elementary teacher, list the grade taught  
13» If you are a high school teacher, list the subjects taught 
11*. If you are a non-teaching principal or supervisor or resource 
person, so indicate . 
1U. List type of certificate held: 
Professional  
Provisional based upon four years of college 
0 the r s  
II. STATUS OF LOCAL IN-SERVICE EDUCATION PROGRAM: (individual School) 
1. Is there an in-service education program for professional 
improvement being conducted in your school? Yes No 
2. If such a program is in operation, how often are meetings held? 
Weekly  Monthly  Periodically  Other 
. Upon what basis was the in-service program organized? 
The needs of Teachers Planned by a committee 
3 
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Planned by the total faculty  Planned by the 
Principal  Other  
li. To which of the structural patt rns do the in-service 
meeting conform? Group organizations  Individual interests 
  General Discussion  Others  
5>. Are professional library facilities and materials available 
and adequate enough to provide ample research on problems being 
discussed? Yes  No  
6. State in what manner professional literature is utilized in 
the solution of problems in the in-service program  
7. "What procedures, if any, are used to ascertain the problems of 
teachers or special interest of teachers  
8. How are the teachers vital problems grouped for emphasis in 
the actual programming of activities.  
9. 'What procedures are utilized in the in-service program in an 
effort to assure the following aspects? 
(a) Participation of teachers  
(b) To serve the best interests of the teachers in the solution 
of their problems  
(c) To promote better inter-faculty relationships  
10. o what extent, if any, are yourprofessional problems as a 
teacher being met through your local in-service education 
program. 
Some A great deal Fully None Other 
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IV. STATUS OF THE COUNTY-WIDE IN-SERVICE EDUCATION PROGRAM: 
1. Is there a county-wide in-service education program operative 
in Dekalb County? Yes  No  
2. Upon what basis are the county in-service meetings set up? 
Teachers individual problems  Group Problems  
Departmental Problems  Other  
3. How are your specific problems solved on a county-wide basis? 
(check applicable ones) 
Conferences Workshop  Panel discussions  
Classroom visitations  Demonstrations  Use of 
Consultants  A combination of all six  Other  
U* Indicate how often the county professional meetings should >be 
held: 
More often  Less  Undecided  Other opinion . 
V. PROFESSIONAL ATTITUDES TOWARD PRESENT PROGRAM OF IN-SERVICE EDUCA¬ 
TION 
In the appropriate column, indicate your valuation and the In- 
service training programs now operative in the county and at your 
local school. If your school is not actively engaged in a program 
of In-service education, disregard space provided for checking of 
items listed under 'local' program. 
Please use one of the following ratings: Excellent, Good, Fair, 
Poor. 
A. Organization Local County 
Program Program 
1. The objective and aims of the in-service 
program are clearly defined to the extent 
that the program may pre-suppose each tea 
cher feels that the program of In-service 
education is making a definite contri¬ 
bution toward his or her professional 
growth. 
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2. The present program of In-Service 1 
education is projected out of the 
needs of classroom teachers, and their 
immediate problems. 
3. The orientation of new teachers enter¬ 
ing the profession and recognition 
of their needs are provided for in 
the existing program of In-service 
training. 
I4.. Services of laymen and non-school 
agencies are utilized in the In- 
service Education program in order 
that the aims and goals of the 
school may be soundly projected. 
Special problems that confront 
individual teachers are noted, 
grouped and organized into a 
systematic manner to be referred 
for departmental study. 
B» Administration: 
1. Group studies are conducted so as 
to insure maximum participation and 
maintenance of interest. 
2. Problems that are attacked during 
the year, are carefully noted, 
analysed, and evaluated so as to 
lend helpful information to other 
study groups attacking related 
problems. 
3. Methods employed in conducting 
In-service study groups are 
designed specifically to promote 
better classroom teaching and 
the promotion of pupil growth 
II. Present emphasis is given towards 
the implementing of community 
resources as a means of enriching 
the curriculum. 
5>. Democratic participation in all 
phases of the In-service program 
is carried out as a means of pro¬ 
moting teacher growth in professio¬ 
nal relationships. 
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6. The administrative policies of the In 
Service organization are so geared as 
to recognize the existence of indivi¬ 
duation of teacher interest and parti¬ 
cipation, and as a result attempt to 
meet these needs by following a non¬ 
partisan plan of action. 
7. Current research materials and con¬ 
sultants are brought into the 
existing program in order to meet teach¬ 
ing personnel and administrators more 
a-ware of current trends and practices 
derived from In-service education in 
the following aspects: 
a. Methods and procedures for conducting 
programs of In-Service education 
b. Experimental work now being done in 
curriculum innovations 
c. Building better teacher, pupils and 
community relationships 
d. Evaluating an effective program of 
In-service education 
Evaluation 
In the event that the designed questionnaire and check list has not 
permitted your full expression or reaction toward some phase of In- 
Service training, state briefly your total reaction toward the present 
program of In-service training now being conducted: 
As a result of your responses given on the preceding pages of the 
questionnaire and check list, state what basisneeds are, or are not 
being met in the existing program of In-service training, including what 
areas of interest should be emphas ;.zed if need be, changes or modifica¬ 
tions in the present program, and a suggested proposal of implementing 
these aspects: 
Please use back sheet of any section of the questionnaire if additional 
space is needed to complete response to any item. Please give section 
and question number when referring to items on which you wish to make 
additional comment. 
Thank you very kindly 
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Structured Interview 
Date Held  
Name of School  Teacher  
Administrator  
Is there a program of in-service education operative in your school? 
If so, how does the program meet?  
How much time is alloted for the program?  
Are You a participant?  
What structured pattern does the program conform to?  
Do the problem areas arise out of a local nature or manifested by group 
interes t?  
Express your evaluation of the county program in terms of the following 
factors: 
procedures used in conducting in-service study groups.  
The effectiveness of the procedures in promoting professional growth 
Are there other factors which, in your opinion, need modifying, improving, 
or emphasizing?  
Add any additional f actors not covered here    
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